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ABSTRACT

Title of Project: bevelopment and Implementation of Program

Models for Assisting Voational Teachers in Dealing with the

Educationally Disadvantaged, Handicapped,.andorinorities.
4

Project Director: Dr. Gary D. Meers, Special Vocational Needs.
.

Teacher Education.

Assistant Project Directot: Melinda Holcombe, HomeeEconomics,..,

Teache.Education.

I
Applicant Organization% University of Nebraska - Lincoln Campus

Sfatemeit of Problem: To develop and implement a transportable

pre- and 'inservice delivery model that would prepare vocational:

teachers to work with disadvantaged, handicapped, and' minority

Students..

Major Objectives: r

1. To extend the prvervice and'inservice programs for'voca-
2.

tional educators in Nebraska.

2. ,To provide assistance to.vocational educators in the improve-
.

merit of instructional prograwcto meet the needs Of the educa-

-tionally disadvantaged, handicapped,' and'minorities.

3. To assist in the development and dissemination of materials
-

land resources designed to help vocational educatorV.servee the

O

target populations,

1 ,
-

ti
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kProcedures: In this research project, a two day training
.

* .

workshop was developed and,conducted throughout the state of .
. ..4

aNebraska. The workshops. concentrated on orienting and expos-.

-V..'

, \ -'

ing vocational teachers t9. unique\needs, wants, and a,...
,.

\

siresof disadvantaged, handicapped, and minority students.

A Special Vocational .Needs Attitude Scale was constructed

to measure any attitudinal changes that might have occurred

during the workshop training.

Contribution to Vocational Education: Thii project produced
._----

_.,
a transportable inserv.ce delivery model, in the form of ,a two.-,

day workshop that can be used throughout the natial.
#

A Special Vocational Needs Attitude Scale was developed

that measured the attitudinal changes that occurred during the,....1.

In summary, a new training component' was developed for

training pre- and inservice vocational teachers to work with

special needs students.
t

.

Evaluation Procedu es:. The-proAect.data was subjected to sta-

tistical, analysis to,oheck for significanCe. Factor Analysis

and!the "t" -test were the statistical methods applied.

,Non- statistic a was also compiled. This data was

based upon observations and written workStiop evaluations.

440
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INTRODUCTION, PROCEDURE, AND IMPLEMENTATION

Introduction
1 1

. 1

A nuMber:Ofchanges have been occurring within edification

. . in regard to7serving all students-found in public schools
.

.today. Legislation on both the federal and state levels has

.mandated that previously neglected students now'must be served.'

:Mese spcial needs students are generally categorized into
', - .4

two generaf.plassifications, 4sadvantagea and/or handicapped. ,

)
4 In an attempt rd-implement these eduoational.c1;langes,

.

there have been programs set upwhereby handicapped students
. .

,.
are placed into lgss restrictive enVironments that emphasize-,

1
-

the mdeting'of
,
individual needs githin a t4al population..

, .
.,. Ne

.A similar attitude toward erving.the disadvantaged has been '

'"operational for several years.
.

,
. . . .

The-Vocational Education Amendments of 1968 focused upon

persons served in vocational education in general rather that'

in subject areas. For the:first time, many-vocational educa-

tors faced the realities of their situations' and began efforts -,

. to bettor meet all student feeds.

,
. . 'Iii. order to help supply the vocational educators with the

. .

skill's and expertise necessary to these student needs,

- a series of vocational education .courses was debignel for'
,

teaohersof special needs yOufh. These courses were imple-
.

mented at several of .the,state colleges and at the University
..

of'Nebraska-Lincoln.--A small,portiori of vocational educatdrs
.4 .

.

.

in the state have enrolled in the classes. 'lit .s .assumed that

So 9
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the lack of adequate teacher preparation results in situa-.

'tions in which the.needS of manyvocational students are not

being met. It is doubtful, as well,-that-vocational,programs

serve all students for whom they mapbe'useful. It-may' be
. .

concluded that though some efforts have been made tb assist

vocational educators inNebraska to more effectively serve-
.

stddents with special needs, much remains to bp tone.'

Statement of the Problem

The problem was to develOP and implement,a transportable

pre- and inserNrice delivery model that would prepare 1.roCa-

tional teachers to work with disadvari6ged, handicapped, and.'

minority students.

More specifically stated: vocational educators needed_

to .be made more cognizant of.tlie differences between and, among

special vocationalneeds'learners4 especially in three cate-
.

goriAr .1. Disadvantaged
2. Handicapped
3. Minorities

Definition of,Terms

*Special Vocational Needs' (SUN): A vocati6nal'concept dealing.
with disadvantaged, handicapped,. and minorities *n a
vocational'setting.', I'

asadvantaged persohs: ,Persons who.have,academic,
.

.economic; cultural, or other handicap that prevent them k-
from succeeding in vocational education.

Handicapped persons: Mentally retarded, hard of hearing, deaf,
speech impaired, visually handicapped, seriously ethotion

.- 4
-

ally disturbed, crippled, or other health impaired pet
sons who by reason of their.handicapping condition canTiot

sutceed in vocational education.

- 4

10
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.

Minorities: ,A part\of a population differing from others in
. some characteristics and often subjected to differential

treatment.

4

Objectives
. ,

Primar Ob ectiv s: The PrImciple objectives of thib proms

ject were designed to fulfill the broad purposes of the project

as follows:

. 1. Extend'the predervice and inservice prograio for
vocational educators in Nebraska.

2. Provide-,assistance to vocational educators in the .

improvement of instructional programs to meet the
needs of the educationally disadvantaged; handi-
capped and minorities.

3. Assist in the ddltrelopment and dissemination of
materialand'resourvs designed to' help voca-
tioftai educators serve the target populations.

°

The subordinate objectives were designed to accomplish

' specific components. cif the projeCt. 'these mere identified as

follows:

1

6
a,

"

Develop a model for the inservice program to create
an awareness.on\the part ,of vocational educators of..
the capaVilities

4ofr the educationally disadvaneaged,
q1hantficappda, an inorities. ,

2. -Ddyelop a model for the preser'Vice program to create
an awareness on the part of vocational educators of
the capabilities. of the educationally disadvantaged,
handicapped, and minorities.

4
3.

.

Develop resource information:packets for vocational
teachets to use in working with. potential employers
and the'cOmmun:ity-in'order to develop awareness and
solicit supp*oft for special needd programs.

.

-., f

. . ,
. .

4. ProVide inaervx0 prograds to vocationaleducator
through several vorkshops.to iMprove service to_the 4
target popula466, -:,. .

.

/

5'

11-
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5. Design and disseminate recikitment techniques and. >

materials po attract qualified 'women and persOns
from all ethnic backgrounds to_become involved in
.vocational-educatidll in secondary%post-secondary,

-. and teacher_ education programs. .
A

.

Loc9,tion

The project was conducted during'the'1975-176 scho61 year,.

throughout the state of Nebraska. The state of Nebraska.e enjoys
,? a wide range of cultures and races scattered throughout the

state.' This mixture of peoples, ideas, customs, and backgrounds- N:

served as a valuable resource when conducting the wotkshops.

.4(

. The
7

first workshop was conducte d at Chadron, Nebraska,

on the.Chadron State, college.campus. , Chadron Stat.e Colltge

sits on the fringe of tle, Black Hills and serves the kestern,
.

,
. . . e

portion of the state.' (See map for TI.Torkahoplocations.)
-

The second worksholi was held at Wayn.. Nebraska on the
- -

Wayne State College camvUs. Wayne State College is"located

in the northeait corner of-the state and serves from the South,

Dakota border southward.

The third workshop was held at Kearney,, Nebraska, on the

' Kearney Statq.College caMpus. Kearney State'College'is ldcated
, .

.

in the.center of the state and serves an allptoximaPe 125-mile
,

radius. ,
. .

. . .

. The, fourth workshop Waskeld ipLinboln, Nebraska; gn the\ 4
.University of Nebraska campus. The University serves the entire_

state, but for this project,!focus was. placed on the southeast

"portion of the state.
L

By'seleoting 'these-sites, no workshop' participant had .to

drive over 125 miles to-156 involved.

612 .

4
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Population

.

The population consisted of qlassrooM or laboratory voca-

ipn teachers from throughout the state. All Vocational

area such as HomeEconomics, Agriculture, etc., were repre-

sented on a randOm basis: (See Tablg 1 for vocational area
t

bteakdown.)

In order to adequately'serve al1the14ox.k.s.h. artici-

pantsdurIrig the two-day tfilriAg sessions, the. attendance
tv

was limited to thirty people per workshop.

Since thetreatment consisted of a two-day workshop, thete

was no attrition; but due to occasional errors in filling out

the attitude scotr,"rthe specific items answered varied. --

Approach and- Implementation

,

T fle approach to be used in ,deliveringythe piopose,d pro-
5-

ject consisted of the following basiq,stepq;
. - . .

1, Review and consideration of project objeCtives.

2.- Develop and.field test an attitude scale that would
be used to assess attitudinal changes occurring
throughout ehe project.

3. -Develop material resource packets.for distribution
to trainingparticipants.

.

4. Select and/or de velop components of the delivery
systeM for presentation. j

4:-

6. Goiiduct triNining sessions throughout .the state.

6: Implement preseryice model into teadher'preparation
intitutions. 1

7, Evaluate and 'compile results of die project activi-
, .

Step one, the review and consideration Of projgct obj-ec-

tives, was completed in the:following manner. In previoUs

pes
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Table- 1. ,

TRAININC' PARTICIPANTS'
VOCATIONAL TEACHING ,AREA

,,'." .14

N-....

Businegs arid
Office Occupa-
tions

Chadron Wayne Kearney
i ,

Lincoln

3 - 1

-..-

- \
.

Yi . '

y

Agriculture 7. ', .

..-*

Vocational
Coundelor

I

.z

,

.,

4 ' 3 '

Rothe Economics 5

Trades and
Industries.

,
, 5' .

,,

3 3
.

Vocational
Cobrdinator .

..

4

\

2
',

Industrial,,Arts
....-

2 2 .2 .--;

Health . 4 , 3 -
.

. .

Vocational:Math'

wr

1

. .
.Vocational

English- 1
.

1

,

2

.

Vocational
Adinistrator 2

*-
*

,

.

1 2 1

Participant
Total .

,- .

.
30 #: '''' 0

.

30, k

.

-.,

'''`I.'l

9

16
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,.communication with vocational teacheis throughout the state,

k

it was found that there wads a lack

the needs, wants, and abilities;; of

This need for understanding was,so,

of understanding about,

special needs students.

great that certain of the

subordinate objectives emerged as being essential to theTro-
ject's succ

positiong. Objec

while others served in secondary supporting,

`es dealing with the development of pre-'

ystems,and the Conduction of training
,and inservice delivery

sessions received the most develoiYMental attention. Due to

time, and personnel constraints withinthe project, the subor-

dinate objectives dealing with community and employer resource- 0

packets and recruitment, of minorities and women intosvoca-

tional education wereto be.accomplished via inclusion of
,

informational.materials into the rcesource.material packets.

These decisions as evaluative. data later revealed were %Fell

grounded.

Step two, the delielopment and field testing of an attitude

scale, was completed in the following manner: ,ze
A review of literature and assessment of commercial atti-.

,tude scales was conducted. This effort produced no single

scale that would be appropriate for the study being undertaken.

Asa-result, an item pool,was developed utiliiing items

from Efron and Efron,1 Alcorn:2 and by writing them as needed.

'1
. ..Rosalyn E. Efron and Herman'Y. Efron. "Measurement forAttitudes Toward the Retarded and 'an:Application with'Educators"American Journalon Mental Deficiency, Vol. 72, No.:1!, (July 1976).

2De .waine Alcorn. "The Relationship between the Attitudesof College Students Toward'Mentally Retarded Children and Certain
, other Characteristics of College". Unpublished Doctoral Disserta-

'.'' tion, Color4do-State
. College, Greeley, 4.963." .



Since the project focused on three specific areas, the scale

was divided into these three'areas and representative items

were placed under the appropriate heading. The headings

were disadvantaged, 'handicapped, and minorities. .It was felt

that these headings would serve to focus the respondents'

attention on these specific groupS during he workshops.

.One hundred and-twenty-five items were originally seleOtedt

1for the scale.' The scale was field tested.on 200 vocational ,

educators for format and item content: The recommendations

and tabulation results of these individuals were utikized in
-_-,

developing the final form of the scale.' Due to time constraints,,

it was not poesibl-to.conduct a factor analysis on the instru-
.

ment,during.the field-test segment.

The final form consisted of 80 statements following a

sixu.point; Likert format, agree=disagrpee continuum. (See Appen-.

dix A for Scale.)

No definitions or terminology were given to the respon-

dents . It was felt that to, do so would only serve to bias the

thinking process as, the scales were completgd. It was care-

fully explained to the respondents that they were to fill out

the scale basea 'upon their on opinions, attitudes, and ecPer-

iences.

Step three was to develop resource material packets for

- diStribution ttrainingparticipants. 'The resource packets

Were to contain information dealing with three areas of .special

vocational needs. These areas were characteristics of special

nets ,yotith, commtinitynid employer, involvement in the educa-
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Itional process of special needs learners, and recruitment

`technique guides for vocational teachers. (See Appendix B

for a'saMple resource packet).

Step four was to select and/or'develop components of

''the presentation syste Steps four and five were developed

in conjunction with each other due to the nec4ssityof inter-

facing for. continuity.

As previously mentioned, it had been established from

state communication, that the,primary problem fading vocational

teachers of.special needs youth was a lack of understanding

about the needs, wants, and abilities of special needs stu-

dents'. This attitudinal situation served 'as the basis of con-

tent selection and development. *

Six specific, objectives were developed for the field acti-

vities which were finalized intdtwo-day workshops. These..

objectives were: Upon the completion Of this workshop you will

be able to:

I. describe the basis for special vocational needs pro-
grais.

2. be more sensitive to the-needs and feelings of people. c
.-

,3: 'be aware of the differences among and between stu-
dents.,

rr
A. describe tfie rationale behind programming students

into least restrictive environmette: 7
. -

5. be aware .of the ,effects of disadvantagements and/Or.
handicap& on human development.'

\...

6. Utilize community resources in.theeducatiofikocess: )
of special vocational needs students.

.
,- \

--\ ,

12



Utilizing these six objectives, high-impact components

were developed. These components consisted of simulations

where participants experienced some of the frustrations and

failures many times experienced by special needs youth, films

and slide-tapes of special needs situations, (See Appendix C.

for slide-tape narration), presentation of information, and

resogrce identification within the local. community. (See

Appendix D.for workshop outline.)

Step four was to develop a delivery system that weuld

allow the project components to be transported throughout the

state. (See Figure A for Inservice Model.)

A number of delivery systeis were eXraored and,, after-

mdch consideration, a workshop delivery system was selected.

The presentation components fit together nicely in a two-day
0

workshop.' These workshops were held all -day Friday and 'until

1:00 p.m. on Saturday. This arrangement allAd vocational

teachers.to be out of the clasdrooM 'one day, yet thei received

two days. of instruction. The components selected were from

one to three hours in length; thus, the workshop Could be,

arranged' to, meet local situations should they 'arise.

Step five was to conduct training sessions throughout t4e

state,. The'workshop sessions we're conducted in.four sites,

throUghout the state .of Nebraska.
-two.

The state of Nebraska is,serviced geographically by state

colleges and the University of Nebraska-Lincoln. In a coopera-

tive agreement with'\ the state college in each region, a work-.

-shop was set up and conducted.

13
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-Step six-was 'to implement a preshrvice model into teacher,

preparation institutions. It was felt that the most expedient,

.wayof accomplishing this step was to, integrate the components

into,deVeloped.in the inservice Model n the preservice'vocational
programs. It was felt this could be accomplished either through'
integration into'present courses or the establishing of specific
courses dealing with special vocational needs youth. (See
Figure B' for PreserviCe Modtl.) *.:e

).

.
,

. ,.The major advantage of using therinsetil.ce components ).n
. ks'-'\the predervice model was that the components were developed --7---

H ..

Out of ekpressed needs by practicingjteachers. Thus, preservice4..0

,:, ,

.

..teachers would be exposed to practical, applicable teaching
,

strategies.

Step seven was to evaluate and compile results of the 'pro:
tAect activities'. An ongoing record/ was maintained of al.1

, -
acti-

.vities.that were conducted and their resultant.impact.

14 '

21

r



A

0.

I

,: .... . .,-
% .. .. .

ModelA.
Components

Aaracteristicstof
Special Needs Stu-
dents

ir?

Figure A f

INSERVICE'DELI*Eit 'MODEL

Community and
Employer Resource
Involvement

.1/

Recruitment of
Special Needs
Students

Awartness of Huma
Differences and

' Model
Componen,ts

..-

1
Characteristics of
Special Needs Stu-
°tuts

.

-4

Special Vocational
Needs Workshop

A

Figure B

PRESERVICE'DELIVERy MODEL

Vocational
Teacher

%,

CommUnity. and
Employer Resource
Involvement

Recruitments'of
Special Needs
Students

. A

c

Awareneas pf.Hugan
Differences_ and
aaLabilities'

Special Votationa
Needs Classes

Foundation Voca-
0.onal.,Colkiscs

.

1522

t.

4Preservice
Vocational -,
Teacher



J.

....

PART II,I

ANALYSI'S OF DATA

igif

(S.

.
as,

I

,.
In this part of the report the r esults Of the projett, r S°

. -.,

will be reported Ali-four section's. s'these sections 41 dear
with the reporting of data as reflected throUghanalysis. of

ional.Needs Attitude Scale, which As the;:thesSpecial Voc-a-t

vehicle by Which

ted.

the treatment (workshop training) was eNalua-

T-Test for Paired Samples

The t-teit for_paired samtdes3 was chosen' as' appropriate'

'a.or pre- and post/est --c-6Mparisons as,tyte same subjects took

1 both the pretest and theposttest: -The, same questionnaire
. .fprm wasused for -both pre-, and posttests.

the 80 assessment items, only,J.7, or 21 percent, of

the total diowed significant
differ4nces between pre- and Post:.

tests. Of'the 17 wiiich wee significant, only 5; or 29 percent,
, , _ . 1

..
.

,of the 17., were revealed as "!good", items on,both, factor analySis4,

of ehe pr-e- and posttest. Thus; rela4velY few items of the-k

t.

- '-, .,
:.

.

.otal population ofatems,accounted for the most significant
',

change and, accounted for_the.;grea est variance in the,ques-

tionnaire itself.

Significant Change occurred fairly evenly'in all three
. (area of the asSessmelyt items: bisadvantaged (5), Handicapped

(5), and Minority (7). (See. Table 2 for completet-test,statist,
tics.)

3SPSS Pr.ogram, Versioft 600

'1623_..
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Qdestionnaire
-Category . -Item t-value df

TAble 2
v ,

Table Of Significailt Diffetences:1
SVN Pre- and Post-Test Attitude.Questionnaires

)

2-tail Pretest PosttT

Disadvantaged

Trobl Means2 , Means Mean

018: 4.45 (11 1
09:, , 2.36 .'.(116 .02
10:* 2.64 (115) 009
12 2.49 014

-2.36 (116) N, .020:

Handicapped .

Z.8193
2.3333 2,0940
.2.2069 1.9397-7-:--
4:2931 4.0172
4.6923 4.9316

40:** ,, 2.62 :,(117) ...AM- 5.3
42:* -3.07 (117), .003 1.505:** '2,78 (116) .006 5.124
47:- :3.20- (117) .002 4.4831
50: '3.Z1 (116) ..002 4.4017

51.

Difference

.267.2

.2759
-,2393.

90 5.0932
1.7373
5,0769
4.0847
3.8547

65:

67:

74:
79:*

3.84
2.70
2..99
2.84

-2.53
3.20
4.44

(118) .091 '2.5882. 2. 849
(118) .008.= .3.69_75 3%2 73
(117) .003 2.52,54, 2.2) 3
(119) .005 1.9916 1.73 5.
(118) .013 4.6-218 4.8132

' (116) .$02 - 2.5897 .2.3248
(118) ,001 2.2353. 1.8992

.,2458'

.2479
,3983
,5470

-

-Interpretation

mgrfh; agreement
more agr ent
more agree ent
less disagr ement
more disagre ent

.4 A..
Alt

Ow'

less disagreement
less agreement
less disagreement
less' disagrevment
less disagreemerit

.4202
/

-.2605
.2650
.3361

C

.more agreement
isagree'tio agree
ore.agreament

more agreement°
more.disagreemerit-
more,agreement
more' agreement

Of 80 total items oh- questionnaire,-only those 177'listed above had significant differenceoatt9stv;.all other itqp.s.showed non-significance
\.__ , /.

,

?Questionnaire coding resulted'in a "1" representing "strongly agree" through "6" repres
..

lis&gfee" )

*Itelos meAting or exceeding 50-40 factor loadings cri'Earia'on posttest _ 1*Items meeting or exceeding 50 -40 factor loadings criteria on both pre- and,po.sttest
.

between pre- and

enting "strongly
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Wifthin each,of thes.e areas there was some concelptual cluster-

,

) ,t

,ing of significant,items. For example,.in the disadvantaged,
4

area a number of the significant items.dealt with curriculum

'design and teaching approaches: In the handicapped area, most

of the significant iteris dealt with fairness to, handicapped

individuals, including in the classroom. in the minority area,

a number of the'significant-items dealt
'with teaching- and

learner approaches to learning. in both the handicapped and- .,

. 5

minority7areas there was_at least one significant item which
.

reflected perspnal relations.

An, item -by -item analysis aqd interpretation of significant. ,

difference, (change) from. pre- to posttest is deemed psefuiand
..

follows :

0,1

I

fTEM 85:

Disadvantagedf 1l
:A,II.01 . .e. , 1.-)

v

t The curriculum fOr the disadvantaged sbOuld be occupationally
oriented.

Attitudes'of participants moved from moderate to stronger
agreement on this item, which reflects emphasis Irithe:
training on'curriculum needs speeific to the disadvan-

..taged)

ITEM 9
(

4

idhen settin us-course.ob .ctives disadvanta ed studentsS OU e a owe, to parti ipate y se ecting an suggesting
. objectives .-

---.'°- J.

,4
A

. '
.).

,-.
.'Attitudes- of participants moved from moderate to stronger

,
, -

, ' agreement on this item, reflecting the emphasis'in train-
ing on goal. setting and individual need meeting.

ITEM 10:
,

-N.. '...., .

The objectives of a course for the disadvantaged.need to bestated in behalioral terms Knique to their situations. ,-
. -



Individuals already held attitudes in sPlid agreement
to this approach, yet they moved to agree more strongly
with this approach due to the apparent reinforcement of
the training progkam.

ITEM 12:-
.

-

° Parents of the disadvantaged are much more waling to talk
about their caldren:s problems than parents of the non-
diOadvantaged.i

.
t- -

,
.

.The particiPants.more strongly-disagreed with this. item
before training than afterward. The training exposed

- participants to the process of re-evalui:t4ng their own
communication patterns. Thus, participants were appar-
ently made aware of the difference in' the nature.of
.communicability of disadvantaged and non-disadvantaged
parents concerning their child's _problems.

;ITEM 14:

It is discouraging to teach disadvantaged students because
parents do not appreciate your'efforts.

:N 0

Training participants had moderate disagreement upan,
rentering training, and the training reinforced this

notion such that they developed a stronger position
of disagreement. That is', they felt that parents do
appreciate the effortseo the teacher and that it was
not discouraging tn4er ithdisadvantaged- students.

. #

ITEM 40:

, 0 L.

Handicapped
# ,

It is unfair to the_normal students to have handicapped stu-
. dents in the same classroom.

.

,
. 4 ,.

Training participants more strongly digagreed with this
statement. prior to training than fotlowing .training.
Although the change was not as great as on some of the
ntheritems, it was still significant. This suggests
that some aspect of the training reinforced the notion
that in some ways it is not fair to have handica4ed
children in the regular classropm. One training com-
ponent dealt specifically with/programming,fok individual
needs, as opposed to societal .pressures.. ,

4*,

0

,Ital 42: 0
. r . ..-.

.,.
I could see myself havinVa handicapped person as a true friend.

S.

v.



,.

Again, training participants felt. more 'strongly in agree-
ment with the statement. before trainingthan following
training. in fact, the change was.from a position of,very
strong agreement to less strong agreement, which meant
that.the-majority of the Participants still agreed with .

the notion of having handicapped people, as true friends.
This change may have been the result of the training com-.
ponent on de ling with handicapped people as human beings,
and showing e athy rather than 'sympathy.

.0
ITEM 45:

if
.

had a handicapped (Mild, I,d Reel
0

\The attitudes of the pariicipants
from a position of very strong.di
strong disagreement. ,Some aspect
ently increased the level of suns
to tiVs issue.,

, .

'ITEM 47:

ashamed.
.

on this item cha0nged
sagreement'to less
of the training appar-
itiVity.or awareness.

Handicapped students are in ined to be behavior problems..

Attitudes of partidipants changed from disagreement to. `

less disagreement implying that as a result of some aspect
of.the training, the participants felbfmore cautiousnesl
related to the perceptions about the handicapped.

ITEM 50:

The best place for the care of the handicapped student is in,
the home.

Participants changed their attitudes from a moderate dis-
agreement to a less, moderated disagreement with, this,
statement. A portion of the training emphasized the
value and impolltance of parents in meeting the' needs of
the handicapped.- This aspect, along with the increased
knowledge about handicapped learners, may haye made parti-

'cipants feel that the home (parelts) plays a more impor-
tant,part than they had previously believed in the care
and education Of'the handicapped.

Minorities

ITEM 65:

Many of these-minority students are trying harder to take advan-
tage of,meaningful learning situations. .

20 28
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Participants changed .their attitudes from moderate agree-
ment to stronger agreement on this item. Segments of the
training emphasized the similarity of aspirations of

.minority to non-minority students.
.

ITEM 66:

Standards must be realistic and different for the minorities,

Although thi's is a two-part statement, participants
changed their attitudes from moderate disagreement to
moderate agreement: 'This shift from one side of the
position to the other suggests there may be some equi-.

vocation on this issue. The training'surveyed the-possi-
bilities of adapting the criteria of evaluation to the
cultural background of the individual. _

ITEM 67:

Minorities have ability, but just haven't had a chance to
develop it. k

Participants changed their attitudes from moderate agree-
ment to more stronger agreement on this statement. Cer-
tain training components dealt with cultural differences
and societal opportunities' for minorities. 'This training

- Apparently changed, their attitudes or at least strengthened
their beliefs-in this area.

ITEM 70:

r'
Minority students can perform in areas of decision making as
well as manillative skills.

Thie'stitement ref4cts a past cultural bias toward minor-.
ities. The training participants 'initially agreed with
the statement, indicating that they were sensitive in a
positive way to.thid past bias. In fact, the participants',
changed their attitudes from agreement to a.very strong
position of agreement on this item suggesting that as a
result of the training, this area,was strongly reinforced.

ITEM 73:

Individual minorities are very nice bue collectively they areterrible..

Participants changed their attitude position from moderate
'disagreement to more strong disagreement on this item
which indicated that the raining dealt with this area in
a positive way, reinforcing "the Ire- training pOsition of
the participants.

21

29.
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ITEM 74:

When friendship is establishedwith minorities, itis done so
with great warmth, depth,. and loyalty . '

Patticipants a ready agreed-with this statement prior
to training.. s a result of training, they changed from
moderate agree ent to stronger agreement' which suggests
that the training reinforced.this attitude.

ITEM 79:

4

Special programs which increase minorities' knowledge of their
own cultural background are very helpful.

0
Participants changed their attitudes from moderatet agree-
ment to stronagreement On this issue. This reflects
an emphasis of the,training on increasing curriculum con-.

-siderations spetific tolmihoritiee. .

Areas on the assessment-scale which showed no significant

change provide useful ineotmation concerring the training

effects.-,For example, in the area of the disadvantaged, items

which reflected the psychology oiE this group such as motivation,

interest, concern,, and personal,ity along with causes (social
,

. .

for being disadvantaged had no significant attitude change.'

This implies that the training did not emphasize these areas
-

emphatically enough to make an imprint of much significance on

the partjcipant. Areas significant charge regirding the

disadvantaged were in the items whi!'eh'discussed curriculum and-
:

classroom behaviors. These results imply that the trainittg

strongly imprinted in, these areas.

In, the area of the handicapped, assessment items which

emphasized relationships Of the handid 'pped to the environment,

legal aspects, less than humane treatmen and generally very,

negative views showed no significane change. This lack of
.

22.30
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change suggests that the participants probably held strong

views in these areas prior to training, and the training had

little effect on these initial attitude positions. Significant

change occurred in the areas of rights of the handicapped end

in personal relatidhs with,the'handicapped reflecting the fem-

phasis. of the training.

Regarding minorities, the areas which showed no signifi
401..

cant change were similar to those of the disadvantaged area--

psychological:concepts, authority relationships, personal*

appearances and general negative views of minorities as non-.

learners. This finding is consistent with the earlier lack

u of emphasis .cal-40sychological-motivational, causal, and general

surface perspectives of disadvantaged persons,. Significant?

change occurred in.the minorities area on relati-opships of the

learner's background.to curriculum and 1earning approaches
j

and greater depth of awareness_ of learner 'difTerences.

Thellgtults indicate overall increased sensitivity to

humane views of the handicapped, disadvantaged, and minorities:

Increased 'depth,- greater sensitivity to, indiidual,'and cultural

A.-""----differen'des of learners, in relation to understanding these

r

groups at.a personal levelwei ee the greatest gains of th,train-,--

ing,-.

Interpretation of Factor nalysis
.

Factor analysis'was applied s.epar tel to the pretest. .

and the posttest otsthe SVN Attiude Scale, The type of fac-

for analysis employed was, Principal Factoring with Iteration.

23,

, 31%



This method is most widely accepted when maximum:sensitiVity

to the factor structure is desired. Varimax rotation was

applied to the fattor matrix to simplify the factor structure.

Arc important assumption of the Varimax rotation method is that

the factors remain orthogonal (uncOrrefdted) with each other

throughout rotation. Although the assumption4f orthogonality

is not a ays accurate regarding the factor strurture, it is.r
/ T',

. -1;
,

the clearest rotationi'proceduTe fop simplified interpretation.
-.....

of the meaning of thee factors 'and factor loadings for indivi-

dual items. The specific computations for the factor analysis

can be found in the second edition (1975) of'the SPSS manual,

N. H. Nie aet al .

In order to interpret.the strongest items within each

factor; two levels of.criteria were applied to the analysis.

The first level is more powerful) than the second andlapplies a

. minimum factor loading of .60 or higher on any one factor with '4r

'a loading, of not more than .40 for the item /o1 any other fac-
\

for for acceptance of an :item. Commonly referred to as the

60-40 criteria, it results in,;,he rejection of items (attitude

statements) which are of less dtrenth and which mayiload some-.,

/ what equivocally on several factors: The second level of criteria

which was applied 'was that which allows items with factor load-
SW'

ings of .50 or above to be atcepted RiOviding that they do not
=

have a idading of higher _than .40 on any one other factor. This

record level criteria is, less stringent than the first and is

used'primarily'for maximum interretation'of the. total data. As

*

24 32
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is theifirst criteria,the second is termed 50-40 for simple

rference purposes. Items which do not meet either the 60-40

or 50-40 criteria Are considered to be weak items not deserv-

inging further analysis. Since the highest'postible loading is

1.0, loadings of.less than .50 are obviously'weaker in strength

than those above :50.
9

Most notable in the comparison of the pre- and posttests

wasthe complete reversal of Factors Iarid II in the pretest

with Factori II.and I of the posttest.' (See Tables 3a, 3b, 3c,

and 4a, 4b, 4c, for specification of conceptual'item grouping..
and Tables 5 and 6 for factor loadings.) In the pretest, Fac-

tor I-, labeled Equity of Handicapped, had ten, (10) j:eems meeting,

minimum acceptance criteria and accounted for 53-.7 percent of

the total'variance. In the posttest this pretest Factor I be-

oame Factor II five (5) additional items ,were added,

11.acid the percentage of total variance dropped to :31.6 percent.
. .

(See Table.7'for Factor.Movement between Pre- and.Posttests.)

*.One interpretation foi this reversal of factors was that since

the tra stressed the development of humanerelationships,

the.pre spose orientation of the partiCipants toward the

'handicapped was not emphasized as much as in 'the othertwo

categories. Most likely as a result of th raining, new in-

sights, knowledge, and awareness were added to the areas other

than-handicapped. These areas (minorities and disadvant.aged)

are emphasized in the shift of factor' structure. Of, greatest.

importance, &Weyer, is that the factor structure for Factors I

and II in-the pre- and posttest remained conceptually similar.

2533
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Factor I:

ta.

a

Table 3a

FACTOR STRUCTURE4OF
SVN PRETEST

(53,77 ofEquity of Handicapped Learners tot. var.)

60 - 40 Criterion
(Rank Ordered]

<At
.41: A,.handicapped person can live, just as useful life as anormal person.

55: Most handicapped students cannot be trusted'.

*40: It is unfair to toe normal students to have handicappedstudent4 in the same, kclassrdam.
.

39: Most of our social problems would be solved if we couldisomehow get 'rid of the handicapped people.

60: If I were an employer, I.would hire a handicapped person.
57: I believe that teaching handicapped students would bevery rewarding.

50 - 40 Criterion
(Rank Ordered)

-52': Handicapped students are usually better off in 'mental. institutions.

; 21: When challenged and understood by the teacher, disadvan-taged students are exciting to work with.

*45: If.I had'a handicapped child, I'd feel ashamed.
49: Handicappdd learners have the same right to an educationas normal children.

.

.

1,

*Significant items op--"Etre T-Tet.

2'34
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Table 3b

FACTOR STRUCTURE OF
SVN PRETEST

.

Perceptions of (30.5% of:Factor II: Minority Individuals'IBehavior tot. var.)

60'.- 40 Criterion
(Rank Ordered) )

. .

Minority students have poor attitudes.

77:. Minority students find the ide of year's of preparation
for a career; vague and without me'aning.,

;

63i Among minority ptudents, pbor.grooming and lack of cleanli-tess are characteristic.

71: Minorities just want to "get by" in life.

76: Minority students will not work out alternative solutionsto problems; they just give up.

72: =Minorities ate selfish, display neg'ative attitudes, and doas little as they can possibly get by with.

61: Minority students are usually cooperative.

50 -.40 Criterion
.

(Rank Ordered)
,s

PA

.80: MinOrity studefits havea difficult .time setting goals for / '..410-their life. -

A

*

27 '..

3



..-

Factor

a

-Ta-1-le 3c

et'

a)

a

FACTOR STRUCTURE OF . e 4
SVN PRETEST 8

0
Perceptions)of (15p77. of

DisadVantaged Stuaents . tot. var.) .

a

- 40 Criterion
n r ere

15: Disadvantaged students lack interest in e4ucation.-

17: Grooming and personal appearance i far below averve
among.diaadvantaged students..

50 - 40 Criterion
(Rank Ordered)

24: The majority of disadvantaged students have. reading...
problems. -

16: Disadvantaged students havechips' on their shoulders.

414

28
3
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-- Table 4a
4

FACTOR' STRUCTURE OF
SVN.,POSTTEST .

Perceptions"Lif Minority (55.8% ofFactok I: and Disadvantaged Learners' Behavior tot. var.)

60 - 60 Criterion -
.(Rank Ordered)

- 17: Grooming and personal appearance is far below the averageamong disadvantaged students.

78: Minbrity students have poor attitudes.

o

&
. ,76: Minority_student§_wili riot work out alternatilMsolutions

,to problems; they just give up'.
.

.

-k77: Minority students find the idea of years c9i prepaation),for
a career vague and without meaning. i,

,
71: Minorities just want to "get by" in life:

62:-Most minority students have a dislike fon anyone in'autho t .

'16: Disadvantaged stladents_ have chips on their shoulders.

72: Minorities-are.selfish, display negative attitudes, and do.as little as they can possibly get by with.

61: Minority students are-usual:1 cooperative.

19: Disackyantaged students make a real.effort to be,proper.
in ptrsonal dkessand-appearanCe.

,

50 - 40 Criterion
(Rank Ordered) ____

:
/'80: Minority students -have ddifficult time setting goals fo;

. . their life.
.

25: Disad;antaged students do not seem to car'sar

1
about learning.,

17
/5: Mi nority-students are usually quite hig ly motivated.'

,

64: Many minority students hated schdbl'and tevherb before theyever. started first grade,
4,

..
.

.

.
,

15: Disadvantage& students lack interest'in education.
4'...327.' Because 'of their condition,, the handicapped areasfiy

' led into criminal waYs.
.- r

.

29 37,
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Factor II:

6b 40 Cri terion
(Rank Ordered)

"Table 4b

FACTOR STRUCTURE OF
SVN POSTTEST -

Belief inEquiy of (31.6% ofl
aiandicapped Learners tot. Azar.)

ti

52: Handicatedstudents are usually'better off in mentalinstitu ions.

51: I wouldrather see handicapped students enrolled in publicschool classes than see them 'enrolled.in mental iinstitu7

56: It is a waste of the taxpayer's money to attempt to teachhandicapped students wpit,p,in the regular classroom.
60: If I were an employer, I would hire a handicapped person.
57: I belieVe--that teaching handicapped'studenq would bevery rewarding. ,

.
\,,,..
. .

.
- 39: Most of our.social problems would be solved i'f we could

.
..,.

.

-somehow get rid of the handicapped people:. ...

o--...----1

43: I'd rather have a 'child berm dead than handicapped..

f" 4 a, .*42: '1- could see myself having a handi-capped pers.on as a,true,.friend.
.

50- - 40 Criterion
(Rank Ordered)

44: I would trust a handicapped person as a babysitter.

*45: If I Ad a handicapped child, I'd feel ashamea.

59: Students that disrupt regular classes are probably handi---,

capped students in- the same classroom. *
'A.

49: Handicapped learners have the same right to an.educationas normal children.

55: MosChandicapped Students cannot be trusted'.

58: I generallyfeel rather uncomfortable around hdndicapped.pupils.
"

*Significant items\on the T-Test

30 38
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Table 'Zi.c

F4cTOR STRUCTURE OF
SVN POSTTEST

Program Needs of the
Factor III: Disadvantaged and Minorities'

60 - 4 Criterion
(Rank Ordereci)'

4
none

50 - 40 Criterion'
(tank "Ordered)

*10: The objectives of a course for the dihadvantaged need tobe stated inl,behrvioral terms unique to their situations.

(-*

(12.7% of -
tots var,)

*70k Special Pro rains which-increaae minorities'
their own Otltural background are very hel.p.

112: -.IT disadvantaged students are interested in
_they will be more inclined"to,'respond.

*Signipcaut, items on the T-Test

313.

,

knowledge,of.
ful.

thesubject,
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V001
V002
V003
V004
V005
V006
V007
V008
V009
V010
VQ11
V012
V013
V014
V015
*V016*
V017
V018
V019
-V020
V021
VQ22
V023
V024
V025
0,26

V V021
V028
V029
V030
V0 31
V032,

/ V033
V034
V035
,V036
V037
V0 38
11039

. V040

_ Table 5

VARIMAX AOTATED FACTOR MATRIX
(Pretest)

53.7%
Factor 1

0i29039
On2235.

- '4.06598'
- 0.27600
- 0:10212..

-0.03705
0.10428
0.01916
0.04072
0.1386

-0.38186
-0.03199
0.13853

-0.24574.
-0.16577
-0.08924
-0.00703
-0.29591
0.07055
0.14589
0.53888*
0.46324
0.23025
0 01304

.

0.47885
0.34556

- 0.35304,,
-0.13472 -Th
-0.46568
0.48799

-0.42998
-0.43120
0.29674

'10.26307
0.42252

.-0.37739
0.55371*

-0.63578**
:-.0.64194**

4

/Qv

4
30.57

Factor Factor"3

0.13167
-0.11512

0.11679
0.04189

ti

te.
0'. 03212 -0.17641
0418478 0i6423
0740769 '0.0r256

-0.10239 6.27312
-0.07337 0.420.54

--0.08407 0.45823
-0.22503 0.11488
--0.02741 '0.29891
0:09506 0.01122
0.03569 -0.27478
0,04159 -0%37695
0.12658 0.44498
0.15411 -0..72q69**
0.h918 -6.51002*
,0,24523 0.65218,4
Of.13736 0.47338

-0.09255 -0.43140
-0:00743 .-10.3104
-0.03479 -0.02164
-0.08060 '0.22345
0.12382 0.16964
0.1/013 ` ..6156187*
0:25566 .7e0.48762
9.01193 -0.1'2594

-0.04160 -0`711111
-0.0127.8 0.00910
0.05600 N 0,10808.
0.09943' -0.05123
0.04612 0.10984
0:26875 0.21974'
0.14042 -0.01906

-0.19142 ,-0.10281
-0.07243 '--0.24712
-0:18098 -8.15499,
0:22883
-Q.01615 t

-0.04897
--0.12500

0.07152 0.04043
0.02883 -0:03831

.Q

gi
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Factor 1

. -

Table 5 A

(Continued)

Fad-tor 2 Factor 3

V041
V042
V043
V044
V045

0.68303**
0.6146.1**.

:0.34037
043945

-0.32488*

.)0.11634'

-0.03721
0.25522'

0.0S567
0.17955

-0-.06712
0.03034

- -0.14731
t-0.02330
70.07894.

4. V046 0..=:00079 0.16994 -Q.16926V047 °,-.0.32909 '0.33534 0.17057V048 0.' 48026 0.08359 0.17301V049 0.52395* -0.11390 0.4)1.738V050
V051

-0.14407 ,
0:56740*

0.04559
'-0.11259

0,.03365
-0.04157V052 -0.58222 . 0.14407 '0.01655V053 0_42247 4;07157 - 0.03139V054 -0.47956

, -0.00054 0.Q2378V055 . = 0765'002 ** 0.16767 -0..04047
t* V056 - -0.42690 0.27114'V057 0.06351*t 0.06348 -0.05962V058 -0.30289 -0,01177' -0.01404V059 - 0.43432 0.25623 -0r13225'V060 0.6Q "583 * *, -0.09939- 0,62827V061, A.01070, 0.60541** - -0.05386V062 " -0.08650 '0.49832 -0.00187V063 ;A:62602 - 0.68886** 0.091'91V064 *-0,03232 0.33023 -0.10447V065, 007694 -0,45100 0.05259V066. 0.08991 , 0.24865 0.15161a., V067 . 0.36701 0.02682', 0.182,864 ,

't

V068
V069

-0.09968
0.37496

0.18954
-0.13488

- 0.0229.8

0.26955 44V070 0..39776 -0.44577 A
0.21797.

i

*

V071
V072

-0.16251 4.. 0.66405**
0.62646**

0.19452
0.14828..V073 =P.38104 0.48197 -0.03923 41.

V074 -0.10909 '--0%,11541 0.10173V075 - 0.28674 -0.35462 -P,40064V016 :7:0.22901 *0.65472** 0,103943.1077' ,0',02957 ' 0.69266** 0.25685V078 0.00432' 0.75019** * 0.27590V079 .0.26952 -0.1.4867 -0.05060V080 0.16152, 0..52275* 0.27757

". *50-40, Criteripn
"T*60-40 Criterion
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Table 6

v.

V001
V002

,4 V003
V004

VARIMAX ROTATED
(Posttest)

55.8%
Factor 1,

FACTOR MATRIX

31.6%
Factor 2

12.7%
Factor 3

0.19740
- 0.02815-
- 0,24066
0.40910

-6.23473
-0.27749
0.06588

-0.01326

.
028890
0.37364

- 0.22722
-0.10388 ,,V005 -0.21047 0.23044 0.07021,V006 0.35389 0.07675 0.15448.V007* -0.22414 -0.07807 0.41661V008. -0.25082 -0.21164 0.39457V009 -0.19310 -0.12909 0.46703

V010. 0..12672 -0.24473 0.55340* ,.V011 '0.16022 0.31639 -0.26820V012 -0.30324 0.08908 - 0,18202-
V013 0.28862 - 0:31809' 0,28107_V014 0.36700 0.12090 -0.04308V015' 0.54607* 0.19466 0.16681V016 0.63530** 0.24605 0.22263V017 0.70375** 0.-09502 0.10578V018 0.48809. 0.17118 -0.08966V019 -0.61169** -0:06255 0.20191V020 0.36237' -0.06160 0.43966.VO2L -0.15037 -0.42638 0.49055V022 ' -0.00624 -0.27501
V023 -0.04188 -0.18936 '0.31931V024 0.01807 0.43514V025

.0.31054
0.58572** 0.08441 -0.19076V026 0.11427 -0.29003 0.17375V027 ON8107, 0.29224 -0.02920V028 0.24053 0.07578 0.19126,11029 0.01435 O. 5 0.26187V030 0.16547 -.2360 -0.08986V031 -0.08259 -0.35511 0.35564V.032 0.50960* ,0.24847 0.08906V033, 0.09295* 0.43782 -0.17293V034' -0.20782 -0.18796 0.21786V035 -0.27628 - 0..01456 .0.28845V036 -0.21125 -0.36740 -0.26334V037 0.20511 0.44870 -0;27471

..'VO38 -0.12909 \-0.47160 0,33815V039 0.13145 0.6;229** 0.26334V040 0.21119 0.55210* 0.03195
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Table 6

(Continued)

1

V041
V042
V043
V044
V045
V046

Factor 1

-

Factor 2 Factor

'414,

-0.03291
0.10698
&.11056
0.11133
0.02284

-0.13634

-0.45577
-0.60418**
0.61281**
-0.58458*
0.56727*
0.13471

0.31044
0.23370

-0.06947
0.07738

-0.09815
0.22809V047 6.42203 -0.21789 0.26648V048 -0.12224 =0.41816 0.22210V049 -0.13931 -0:53534* 0125315V050 -0.05756 0.13684 0.140,00V051 0-0.06157 -0.69765** D.05134V052 0.10207 0.75042** 0.00605V053 -0.09132 -0.40304 0.36041V054 .. 0.17995 0.44095 -0,20353V055 0..21069 0.53097 -0.31455V056 0.1746Z. 0.68865**' -0.11267V057 -0.Q5969 -0.65868** 0.15274V058 -0.05537 0.51136* 0.08662V059 0.28302 0.56636* -0.18517V060 -0.06248 -0.67761** 01_12171V061 ,0.62336.k* -6.00056 ,0.08800

,V062 0.64721** 0'.14566. -0.01143V063 -0.61366** 6.19203 -0.00402 1OV064 0.55748* 0.06,180 'EPX7981
V065 -0.34767 -0.16002 0.34384
V066 0,17092 ,0.11746 0.36864V067 0.25848 -0:00545 0.34644V068 0.07673 0.14278 =0.01386
V069,
V070

'- 0.14950
-0.31797 _

-0.17905
-0.29594

0.42903
0.37571-V071 0.67136** 0.25914 - 0.17367

,V072 0.62379** 0.11924 -0.09916
VOT3.6"...
V074

0.34273 %

-0.19041
0.259

-0.13020
-0.20515
0;48629075 -0.58545* 0.04992 0.01372V076 0.69223** 0.14560 -0.16966V077 0%67200** 0.04608 -0.05251 ,V078 0.69928** 0.11837 -0.10043

VO -0.29334 -0.20650 O.:52990*
0 ,, 0.59261* -0.09126 0.05353

*50-40 Criterion
.**60140 Criterion
p,
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Table 7

FACTOR MOVEMENT BETWEEN PRE - AND POSTTEST

°\.

Factor I
Factor II

Factor III

pretest. Equity of Handicapped
Learners.

16*

Perceptions of Minority
Individual's Behavior

t

Perceptions of Disadvan-
taged Students

Posttest Terceptions of Mi.ndrity
'and DisadVantaged
Learner's Behavior.

Belief in Equity of.
Handicapped Learners %.

Program Needs of the
advantaged and Minorities

44 S
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NIn the posttest, Factor I) labeled Perceptions of Minor-

ity Learner's '$ehaviors, had sixteen (16) items meeting the

minimum acceptance criteria and accounted for 55.8, percent of

the total variance. Although composing only .ten (10) items,

a conceptUally similar factor had been Factor II in the pretest

and-accounted'for only 30.5 percent of the total variance.

It is evident, given previous discussion 'of'the reversal of

.pre- and posAstfactors, that the content of the training-in
the r.ea

0
of-minoritie's made a much-greater impression on the

participantathan did their predisposed orientation on 'the
0

f

handicapped."Ineboth Factors I and II of the pOsttest, a num-

ber oP items.raeeng criteria were added to'the factoi struc-

ture indicating that increased awareness and knowledge were

present at the time the posttest was given following training.

fo substantiate the gore long-term effects of the training,

the attitude scale would have to be given several months to a

'year followimg *the training.

Factor III of the pretest, labeled Perceptions of Disad-

vantaged tudents, changed to a factor (III) in the posttest,

Dis.advantaged and Minorities. Factor III in,the pretest

accounted for only 15.7 percent of the total variance and'had

'lout items meeting'criterion. Factor III in the posttest was

reduced in sft.engthand accounted for,only 12.7 percent of the

total variance and had only three Items meeting criterion.

Not one item from the pretest met criterion and appeared on the

posttest; indicating a conceptual change effect of the training-

tag which emphasized curriculum needs.'

f



es,

For the factor Equity of- Handicapped Learners (I in pre-
.

test.andII in posttest), there was-.a conceptual shift from

more-surface-oriente'd perceptions and beliefs to more indepth,

comprehensive understandings of the handicapped. In fact, an

appropriate-label fOr the posttest factor is Belief in Equity

of Handicapped Learners as opposed to simple perceptions which

were revaled'in the pretest. New items added in the post- '

test reflected concerns with public schooling of the handicapped

and personal-emotional feelings about handicapped persons.

In general, the differences between pre- and posttests for

this factor, reflected a greater breadth and depth of-under-

standing and sensitivity to the handicapped, although the

total strength. of importance of this factor in relation to the
o

minorities factor was reduced by 22 percent in the posttest.
0 6

The factor structure remained almost pure for the handicapped

with the exception of one.item relating to the disadvantaged

'occurring on the pretest.
os

The conceptual interpretation of the factor Perceptions'*;.of Minority Learners ( ctor II on the pretest and I on tcte

posttest) reveals that whereas on tie pretest the factOr wads

,very pure for minorities, on the posttest the factor became,
4

more heterogeneous for the.minOrities and the disadvantaged

with one reference to the ,handicapped. .Thus, there is evi-
4 ,

,dence that the training broke downpreconceive'd categorizations
.

of the-three areas and resulted in integration of similarities

for these areas. In fact, the pretest factor is best termed

Perceptions of Minorities as opposed.to the/more specific label

3847
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lased for the posttest: Perceptions of Minorities and Disad-

vantaged Learners. Furthermore, eight (8) new items are added

to the factor 'in the posttest which reflects a much broader
a

awareness of differences and areas of concern for Minorities

4 and the disadvantaged. 'The new items in the posttest reflect

a concernfor the nature of the minorities and disadvantaged

as learners as opposed, perhaps, to the general populace. The

increased strength of.this factor by 25 pertent-tuggests that

the training brought'about an integration of attitudes regard-

ing minorities and disadvantaged:- The complete conCeptual_.\

modification of Factor III from the pre- to the posttest sug-

gests that predispositibnal attitudes of the participants were

oriented, toward surface,perceptiont of the disadvantaged.

These perceptions changed when more indepth knokledge and aware-
.

ness was obtained through participation in the training, and

the posttest factor reflected a new emphasis on curriculum needs

of "the-tdisadvantaged. The pretest predispositions toward the

disadvantagedobecame,integrated with the Perceptions of Mipori--

ties and Disadvantaged:the new Factor rin the pbsttest.

Overall., the' conceptual interpretation of the factor struc-

ture reflects more increased depth of knowledge and awareness

of the handicapped, minorities'and the, disadvantaged. Differ-

ences in pre- and posttest factors suggest that the training

resulted.in integnition of attitudes about the disadvantaged

with thole 'of the minorities implying that by the end of the

training, minorities and the disadvantaged were seen as inter A-

. related baed upon individual needs,

616
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I

Relationship 54/ Faciors to T-Test

Only two assessment scale items which showed significant

difference on the t-test appeared on both the "pre- and post-
.,

test factor analysis and met the miAimum '50-40 criterion.

These two items were isolated on he Equity of the Ha4dicapped

factor. That these items appeared' on both types .of statistical
.

.t-
.

analysis is one indication that they represent the Most salient
k

ufeatres of the training program. At least the data indicates
'' .

that of the eighty items presented, the partipants viewed
.i

I-II
--.

thesetwo items as Very powerful representations of, the train-.

ing. .The first item is No. 40 and the second is No.,45. Num-

ber 40 refers to an increase in agreement regardirig normal

students participating with handicapped students in the same

classioom. Number 45 refers to more agreement'erelated'to the.

participants not feeling "ashamed" to hale a handicapped child

(as. part of their faMily), Essentially these two items repre-
.

sent the primary areas of emphaSis regarding a better under-
.

standing of the handicapped--schoollkild famAy. The reference

to school, is an indication that traUing significantly increased

the attitude of the participants On the issue ofsthee handicapped

as deserving involvement with regular classroom activities:

The implication to the family indicates that participants

I

,

.

personal (and more.gained more -positive feelings About their

intimateX relationships with handicapped,

as family. mlmbers

64
9
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Three other items appeared as significant on the t-test

and met criterion on the posttest factor analysis. Item No. 42,,
4"having a handicapped person as a true friend," isolated.. on

q
.).

the E,uity'of Handicapped Learners' fac.Or and Correlated
/ ,- .

.
highly with item No. 45 referring to handicapped as family

members. The training reinforced the-importance-of close

-''friendships with the handicapped as one vehicle to more genuine

acceptance ofthem as indiiduals. Items No. 12 aim No. 79

were also significant on the t-test'and met criterion on the

piosttest factor analysis. Item No. la rgTers to course obleC-

tives unique to the needs of the disadvantaged, and, item 'No. 7 .

refersito spedVa 401ptograms^refating'td the cultural backg d*

. ,

11 9t2.

.

° $ ...' ' '''. '''

of minoritievas helpful td minority le,arners. These latter. ,. . ,
il $1 .,,,j,,' .

two items weierisbla,ted. op Facto'r(Ipf,af-the posttest: Program
1.-.' 4

Needs of the' Disadvantaged atixt MinOrities:'AsTdisclissed in
.

, ..earlier analysis la is. evident that the training influenced
.-

the teacher concern of demeloping'curriCulum that is adapted
. ,.-t

to 'the cIlltdral
i
and-situational needs of thep rearner. It is'.

even more sighificantthae both minori ies and the disadyan-;

Caged are viewed as one integra,ted:conte t,fdt,curriculum adap-.

"tation as evidenced by both of them ppearirigAonthe 'same factor
-in the posttest.

Overall, the training had.indicated pgifive effects on

two important areas of concern-Ithe school and the family. 41

Participants demonstrated4greater understanding and sensitivity

.t6 learners who are handicapped, are members of minorities, or
. .

ti

41
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are disadvantaged. They integrated their conceptualization

of minorities and the disadvantagecCinto a more unified per-
Aft

spectivg and demonstratd a new awareness of curr6ulum needs

related to these groups.

.04

o

Other Observations

.In developing an evaluative instrument that vould produce

a statistical measurement whereby data could be generated that-
,

would reflect the project's activities, a number of alterna-

tives were explored. As each alternative was discussed by the

project staff, it became mere clear that attitudgs were b4ng

dealt with and that they tad to be assessed in some manner to

measure change if any oclurred..:_iThuS, the previously discussed

instrument was developg4-and-used. As a result of field test-

es,

i

re

ing and using the attitude scale in the project, several neces-

sitated changes became quite clear.

First, in future research, the.thred categories within

the scale (handicapped, disadvantaged, and Minorities, should

beomitted. s The researchers should retain them for data pur-

poses but not display theli within the scale. Alio, the items

found within each-category should be scuffled around to where

there is no.set pattern or categorization for any of the three

areas. It was feltett thisse categories might have influenleed

the participanti' responses-as they worked through each category.
0#0

Secondly, the scale Could be "reduced in the number of

statements by selecting only those items shOwing significance
.

at the 50-240-criteria level. In 'addition-; a "cushion" or support

42 1
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item pool of the next 15 percent high-scoring factor items

could be incorporated. This would produce a scale of approxi-

mately twenty-five (25) items.

Third, to reduce the contamination of identical pre- and

posttest.assessment scale administration, an identical item

pool needs:to ba developed. This item would allqw for the

assessment of attitudes changed during the training without

needless biasing of the data.

In-additiop, non-statistical evaluations of the workshop

training were collected from the participants. The evaluation

`'form simply asked the participants to list, what they thought
. C

the positive and negative aspects ofkthe training were. Con-,
I I

.

sistent 'throughout the evaluations were these common obs ervations:-

1. "The training made me awareof human differences.",
r.

2. "The training made me aware of the necessity of
treating all people as individuals."

,3. "The training made me aware of the necessity for
curriculum modification and individual program-
ming."

4. "I plan to implement these riewly'acquired human-
awareness techniques in my vocational classes."

,

5. ""I appreciated tHE training because it .made and I.involve my emotional feelings as well as my.pp-
fessional skills."

4..
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PART IV

-SUMMARY, CONCLUSIONS, ANA RECOMMENDATIONS
. -

. Summary

The purpose of this study was to develop and evaluate

pre- and inservice models for the delivery of informational

services to vocational teachers of special needs youth. The

preservice model was' campus-based and designed for .yndet-

graduate vocational students. The inservice model waw,field-
,

based and designed fotx:vocational:teacherspresently teaching

in classroom and laboratories. -

Concurrent with the 'model development was the construc-

tion of a Special \Vocational Needs Attide Scale that.was used

to assess he attitudinal changes that occurred as asresult of ,A

-the inset ce workshop treatment. Thisscale was then used

throughout, the duration of the project.

Four 2.-day workshops for inservice vocational teachers

were conducted throughout'.the state of Nebraska. A,total of

120 teacher's, Were involved.

Data,pollected via the Special Vocational. Needs Attitude

Scale was analyzed-by using the two-tailed "c" test with the

level of significance sets at .10 (or .05 for each tail). 'in

addition, factor analysis was applied to the pr.dest and post-

test of the SVN Attitude Scale. Non-statistical'information

was 'compiled frbm,the pdrticivantst written workshop evaluations.

44
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ConclUsionS

The,following conclusions are based, upon the analysis of

t-oata and the non- statistical observations:

1. The treatment (workshop training) assisted the
participants in achieving a greater understanding
and. 4risitivity to/learners who are handicapped, ,
aretnembers of minorities, or are disadvantaged. #.

2. The project objectives were valid and were achieved.'

3. The Special Vocational Nfeds Attitude Scale served'as a measure of treatment effeeness as well as4 focusing a nt on the three student' groups in
need of being served. arp

4. The workshop model served well throughout thepro- .

ject and was transportable througholt the, states

5. The components, of the preservice model were inte-. irated into teacher*preparation programs for
'c vocational teachers.

Discugsion.of the Conclusions
)

.

,Given the results of-this study, and in conjunction with
national trends to serve disadvantaged. and handicapped students

'more effectively'in vocational education Programs, ',a number of

results from this project can be realized.,

1 The increased sensitivity and understanding on` the.
part Of vocational teachers toward -spectal needs
youth will assist in mdte effectively meeting-indi-

. vidual student needs. r''

A transportable workshop modk has, been developea
that can be shared throughout the state and nation.

3.. Preservice vbtational teachers are beingexposed
and oriented to special needs students prior to
their entering the field.

I
-4. The Special Vocational Needs Attitude Scale that

,was 4eveloped serves as a measure of'attitudinal
change th'at occurs thrbugholit the various treat-

, ment experiences.
06g
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,

jecommeidations for Further Research

iluritt the Bourse of this project a number Of related
. 4

researchable areas emerged that are suitable fot further inves-
--:-.13.-gatiori. In,th*slighe; thelf'alowing.recommendations are

,

f

% ..

Offered: I, ,*

..

,.. 1.. A replication of this stilly ing' the same design,. activities,iand.inseiuctiOnal aterials should be
4

conducted in.at lest two othe states. .

,

JO 2. The-SpeCial,VocatiOilNeeds Attitude Scale-should
. . be further ref ned and field tested.

0 . '-.

An identIcal'item pdol of Special 'Vocational NeedsAttitude Scale :items should be developed acid field,tested.
, ,

.2
' /

. A program summariiug the results and_implicationsof thisstudy shotld be developed to present to .1other state vocational-departments Of education and.

teacher preparation 4ns titutions .
....

,

.5. A follOw-up study of thetraining pa'rticipants shouldbe. conducted.

c.

46,
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Soc. Sec, No.

SPECIAL 'VOCATIONAL NEEDS ATTITUDE SCALE

The following "attitude scale is divided into three major catagories
pntitled-pisadvantaged, Handicapped, and Minorities. Under each
category read the statements carefully and'respond by circlifig one ,

of the headings located to the right of each statement. The held:
Jugs are

11

., .

SA - Strongly Agree A - .Agree MA - Moderately Agree

. ,

MD - Moderately D - Disagree SD - Strongly.Disagree
Disagree

DISADVANTAGED

1. Socioeconomic, educational, or SA A MA MD D SD
cultural impoverishment often
prevents the disadvantaged from
succeeding in regular, vocational
programs.

9

Being able to identify the dis-
advantaged is important; however,
having knowledgi of the under-/
lying causes is also important.

SA A 'MA MD.. D SD

Disadvantaged 'and non- disadvant. !,ed SA A MA MD . D SD
students seem to have no unusual
prableMs in their daily.d*ssocia-

..

tions.

Basicallythe disadvantaged are SA. .A MA MD* . SD
against the goals, and /or aspira-
tions 506f the middle income class
/1.n society.

5. Teaching the disadvantaged it SA A MA MD D SD
no more diffidult than teaching

-the non-disadvantaged,

4

.1
6. "Motivation" is more crucial in SA A MA MD D SD

-\teaching the diSadvantdged than
all the other problems put to-
gether.

7. One of.the best ways to reach 'SA A mA MD D SD
the disadvantaged student is to
provide him with practical and
concrete activities.

O

The curriculUm for the dis- SA A MA MD_ D SD
'advantdged should be occupa-
tionally oriented.
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When setting up course objectives,
disadvantaged students should be
allowed to participate by selec-
ting and suggesting objectives.

10. The.'objectives of a course for the
disadvantaged need to be stated
in behavioral terms unique to
their situations.

11. Disadyafttaged students should be
assigned to programs rather
than'being allowed to choose their
courses in occupational education.

12. Parents of the disadvantaged are
much more willing to talk about
their children's problems than

`.

parents of.the non-disadvanta d.

13. Many st udents who need to be in
programs for the disadvantaged
ate omitted.

/14. It is discouraging to teach dis-
advantaged students because,
parents do not appreciate your
efforts.

SA ',A NA MD D SD

SA A MA MD .D SD

SA A 'MA J /1D D SD

SA A' MA PED-1) SD

: b SA MA MD D SD

I

.

'SA MD D SD

1

15. Disadvantaged students Lack in- SA A
terest in education,

16: Disadvantage students have chips
on their shoulders.

17. Grooming and personal appaaran
if far below the average among
disadvantaged students.

Disadvantaged students have no
desire to acquite middle class
values.

°

MD D SD

SA A MA MD D SD.

SA A MA MD D SD

SA A MA MD D SD

19. ,Pisadvantage4tudents make a SA A MA MD D SD
real effort to be proper in per-
Sonal dress and appearance.

/O. Motivation is the hardest-part, SA A MA MD .D SD.
and ,this. is possible only if school

-work relates to life. as it is
seen by the disadvantaged.

21. When challenged and understood by SA A MA "MD D SD
the teacher, disadvantaged Stu-.
dents are exciting to work-with.

I
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22. If disadvantaged.student are-
interested in' the subject, they
'will be more inclined- to respond.

23. Any success in teaching disadVan-
i: taged students is due, in lafge

part, 0 the personality of the
teacher.

24. The majority of disadvantaged
students have reading problems.

..--

,Disadvantaged students do not
seem to card about learnils.

26.. The ability ofYbome disadvantaged
stelents is quite high, and-if
giv thechance, they can be a_
very\valuable, asset to the United
States.

25.

2

SA: A. MA MD D SD

SA A MA MD -D SD

r

SA A MA MD D SD

SA A MA- D SD

. SA A MA MU D SD

'HANDICAPPED

./

With e current trend in indUstrial- SA A MA 'MD 11 Stechno ogy, there are going tb be
,fewer j bs that handicaps -can fill.-

o_
. -28. It's unfair to the handicapped SA A MA .101 D SD.

student to put him in a classroom
with normal children.

'29. The most impoFtant principle in,
teaching .ile,andicapped is to
protect them against failure.

30. Having a handicapped child is the
pTice some people pay for evil '
living.

SA A MA MD D SD .

6

31. As properly conc ived programs of
special education grow,, handicapped
students will fin more employment

. opportunities/.

32: Because Of their cpnation, the
handicapped are. easily lid into
criminal ways.

SA A MA MD D SD

SA- A MA MD 'D SD

V

MA MD D SD

31. It must -be' h orgiveyolirself sit A . MA MD .D SDif you have a'thil who is7liandi-
capped. --

34. touch more money shoiuld be spent SA A MA MD D SD
on research into the causes of
various handicaps. *4 '

0,-
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.

35. We need more laws for the protection SA A MA MD D SD

.

Qf persons who are handicapped.
. .

I

36. Decent parents are just as likely
to have a handicapped child as any
other parents.

37. It seems unjust to -spend twice .a.s

much moneYsfor educating a hanai-
capped student than for aAnopnal
child.

SA . A MA MD. D .SD

SA A MA .-"MD D SD
, 4.0

38. A handicapped person can 14e jUst SA A MA IID D SD
as happy a life as aLnormal person.

4

39. Most df our social problems would SA A MA MD D SD
be solved'if we could-sphehow get
rid of the handicapped people.

40. It is unfair to the normal students SA A MAC ND D SD
to haVe handicapped students in
tl3e same classroom.

La. A handicapped person cah live just SA A 14A ND 51 SIB
as useful life as a'norMal person%

42, I could see mydblf having a handi- SA A MA MD- D SD
capped person as a true*friend.

". 43.- I'd rather have a child born dead SA A MA. .-ND SD
than handicapped.

44.- I would trust a handicapped persoh SA A MA
as a babysitter.

O

45. If I had a handicapped child, I'd
eel ashalued.

-; .
.

46. or the handicapped; kindness is SA A MA -.ND D SD
... more important than anyeducational ' .

.
._

program. %

;.
.. .

,

-47'.. Handicapped students are inclined SA A MA MD D SD
to be behavior problems.

...;.-----Th

r-48. PUblic school special education SA A 'MA MD :4D\SD

.
,

, .

classes fd'r handicapped learners
should be located in regular
school buildings, not in a build-
ing.away from the regular school.

49. Handicapped learners 11AV9, the same SA A 'MA MD D SD
right to an education as normal c.

children.

MD D ,SD

SA A MA MD a SD
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50. The best place for We care.'of
the handicapped student is in
the home. -

'.51. 'I would rather see 14hdlIcapped
students,Arolle'd in-puplic school
classes than see them enrolled in
mental institutions.&.

Handicapi)ed students are usually
better off iri mental institutions.

SA A MA- 1i SD

pt, A MA MD D SD

a

. ''SA A MA LID D'SD
S.

*I believe that a good regular class- SA A. MA MD D SD
room teac ier shodld be able to pro-

,
videsher/ andicapped.pupils with

..
, many 'va able and. worthwhile ex-

perienc s.
.I(

,

For = teacher, there is very .

litt intellectual` stimulation
. 'fro andicapped learners. .

.
. ,

, 1
*/'

-,55. Mos handicapped students cannot
be/trusted. (

/ SA. A. MA MD D sp.

56. It is a waste, of the taxpayer's SA A MA MR1,...:D SD
money to attempt to teach handy- .r
capped students withfn the re-.

.-

gularsciassroom. !--
..

57.0 I believe that teaching handtcapptd SA A MA jib D SD
students would be very rewarding. .

58. I generally feel-rather uncomfor- SA A MA MD D SD
/ tabl& around-handicapped pupils, .

/

59. Students that disrupt regular classes SA, A MA lb D Sb
. .

SA A MA- MD D SD/ #

are probably hablicapped and should
be1laced in special classes'.

60. If I were an employer, I mould
hire a handicapped person.

MINORITY,

61.' Minority students are usually co-
operative:

e

SA A MA$ MD D SD

SA A MA 'MD D SD. ..

O 0 6 °

-62.'Ilfost minprity,students'have a dis- SA A MA - MD--D SD
ilike for anyone in authority.

,

.

63.. Among minority studenit poor , SA ' A MA MD D SD'
grooming and lack o£. cleanliness ' .. .,
are characterj.stic.

.

stic. .
,

.--..

s
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64. Many minority students' hated school._ SA ,A MA MD D SD,
and teachers before they ever
started first grade.

65. Many of 'these minority students are SA A MA 'MD D SD
trying harder to take advantage of
meaningful learning situations.

66.' Standards must be 'realistic and ,SA A MK D SD
different .for the minorities.

67. "Minorities have Ability, but just. SA A _MA MD:D. SD
-haven't had a chance to develop it.

68. In general, minority students
will be outstanding athletes.

69. $pme of these minority students
will be outstanding atOetes.

/O. Minority students can. perform in
,areas of decision making as well
as manipulative skills.

7r. Minorities just,velt to "get by"
in life.

72.. Minorities are selfish,. display
negative attitudes, and. do
little as they can possibly get
by wi

73. Individually, minorities are very
nice, trout collectively they are
terrible.

'74, When frien
minorities,
great warmth,

SA A MA i1D D SD

SA A MA MD 'D" SD,
8 -

SA . A MA, D SD

SA A MA D, SD,.

SA A MA MD ,D SD

SA A 14A MD D SD

ip is( es,tablished with SA
..

A MA MD D. SD
t is done so with
Opth,.and loyalty.

75. Minority Siude is are usually quite. SA A MA MD SD
highl..y'motiv,a ed.

- .

ity students will not work out' **
alter ative solutions to problems;..
they just 'give up.

-r

SA 'A

77: .1Ainorii.7.y students_ find the idea of SA
"years of preparation for a career
vague and without meaning.

MA 4D To SD
,

A MA MD D'SD

78. Minority students hAve poor attitudes: SA A MA MD D. SD

79. Special Programs which increase minc- SA A6 MA MD D SD .

rities'know,ledge of their own cul-
tural background 'are er''y helpful.

O
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- 80. Minority students have a' difficult.' SA A MA.. MD D SD
time settimg;:goals for their life.

4 .
. '

W

.11.-
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Mb

DESIGNING CAREER, EDUCATION. PROGRAMS FOR

`-) THE SPECIAL NEEDS) STUDENT

Car 4r Education programs are proliferating throughout the

country with the major-*Ilphasis being plaCed,on career awareness,
exploitation, preparatidn, placement, and adjustment. Career ,Edu--

cation is not viewed as a limited program fora limited popUlation.
Consequently, attention must be focused on preparing all students,

to choose self-fulfilling life goals Adequate,,Career Education

will provide the opportunity,for every individual to make .unique

contributions to the evolving functions of society.

Of particular interest to many professionals in the field, is

the Career Education of special needs students. Special Needs is

a broad and inclusive concept that takes into.account any handicap-

that requires alternative and/or supplimentary education in order

to prepare the individual to adequately function within society.

Special Needs,subsequently, could include any student categorized

in one or more df,the following:

-1. Mentally impaired
2. Emotionally disturbed
3. Physically Handicapped
4. Socially disadvantaged
5. Culturally deprived
6. Economically disadvantaged
7. Academically deficient

vL.

'The problem existing at this poiht in time is the-inability of

teachers to adequately deal with the special needs student in the

cladsroom and laboratory situations. It is not uncommon to find

special'needs-ptudents who -have been "placed" into various Career

, Education programs on the basis of academic and, Social bias. What

is lacking is material that would help'the Specfal needs student

select an appropriate educational program. CoMpound,this' with the

teacher's inability to identify. individual student interests':and

preferences, and ybu find a disinte;ested studentin an inapprop

riate/Ordgram.
4

Teachers areleing told that they will be heldfaccountable for

the cotpetencies-(knowledge, skills, andsjudgment) gained. by all

of their students rather than the traditional mean score of their

class and .should expect an increasing number of spOtial :needs

students. This is frightening, as- ell shOuld-be. Most edu-

cators believe they''are completely nqualified to deal with theses

students; few have had any traini and most are frustra d to the

point of changing job situations or exiting from the pro ssion

completely. '

. -
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Most -preservice education programs-within uniyer.-:

sities do not require (special needs) 'prepar4tion
,5:44,.- for regular classroom personnel: L. ,

. _

, In order that the teacher can adequately handle the potential

situation of integrating special needs into,the m nstream,of the
student body, it will be necessary to develop a ystematic approach

1rin the designing of Career Education programs. our components of

this model are: (1) identifiCation of program goals;,(2)*specifica-

tion of competencies; (3) defining indicators of success; (4) de-

veloping modalities of instruction;'and (5) program evaluatibn.
-

This paper will; therefore; attempt to specify howthese components

can be utilized when designing Career Education programs.

Identification of Program Goals

The first compdhent in the,Career Education design model is the

establishment of program goals. Mager defines a goal as'a "state

ment describing, a broad or abstract intent, state,'or condition."

Goals should reflect the direction, 'desire,, or emphasis of a program.

Students in regular programs sometimes, function without clearly

defined goals and objectives, but such is not the case with special

needs. .students. These individuals need 'specifics when they are

being dealt with no rop.tterlAlat the task at hand mithtbe,_

4',
When setting program goals, a goal analysis must be conduCted:

. This analysis should include such questions as': .-,
.

(,1... What have I done with the programin the past?

2. How satisfied were the students and I with the
,., program upon completion? .. ,

( 4 3. 'What do I want to do in theofuture? IV

a. Remain the same .6

b. Change comple
c. 'Change and mo fy the old method

4

There are various techn ues and information sources that canT'

heutilized during the analysis process. One example is the use

of survey forms askingforpgr students, Barents, anG felloW, teachers

their opinions'regardin&past career education'programs. The sur-

vkor can quickly see from these forms if major program segments

have been left out of the classroom proceedings. 'The result would

be th'e,clarifying and development of more attainable and applicable

goals.
, .

. . When analysis is coMAete, writing of actual goal statements

follows." ATI example of a program goal might read: "All'special

.needs students will be exposed to, real -lirfe occupational situa.aons."

. A

.1J .R.. Yates, "Model for .Preparing Regular Classroom' Teachers

for Maihstreaming," Exceptional Children. XXXIX, Match 1971, p. 471.

.

c A ,
''.

hobertP. Mager, Goal,Analysi'g, (Belmont, California), Fearon,

Publishers, 1972, p. 35.
-..

.
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'Thii goal reflects abstract (L-Itent of providing students with these''
kinds of experiences yet does not describe tHe actual methodOf

'expdsing the students to the situations. There is built in lati-
tude to achieve the goat that best fits the individual need of each
student. ..

,

Goal statements are direction indicators for both the teacher
and the students. These statements need to be constantly reviewed
and changed periodically t6 reflect the current emphasis of the

,

Career Education program. The achievement of goals is dependent on
claKity of the,next four areas. The first being the specifica-

tion of competencies..
4.

Specifidation of Competencies -*

/3

Competencies can:be defined as, those ". . .knowledge,
and judgements whicb the student will demonstrate at a predetermined
proficiency, level; " and are derivedfrom subject matter, education-
al ,philosophies, and 'student enaradtcristics. -In an instructional
program, Competencies can be used to determine whether or not'sttil,
dents have obtained spc ific goals; thus, competency identification'
is a function of goal a hievement.

.

When identifying cora etenoiew, a teacher, must,keep'in Mind the
individual student rather than'the -class-as a whole. COnsequently,t
'competencies should be selected that requite different perfompances
from students of varying levelSof ability, yet contribute tblthe
achievement of overall progm °

'Once competencies have been identified,' there should be a
cess developed by which they are categorized underseveral major
headings according to- subject commonalities. By categorizing .in
such a manner, the scope of the program is laid out and the context
within which students will work is established. Thus, major
,headings such as interests, abilities, and aptitudes would denote
.various segments of the program or instructional scheme. The:stu-
dents would have a clear picture of what category they are exploring-

. by utilizing the general heading stragedy.

It should be noted that competencies may or may. not be,pyramid-
ed in relationship to one another. !If a competency is to be a pre -
requisite.for another competency,:definite evidence must be pro-
vided to substantiate the requirement, otherwise a bottleneck will
be produced within the-program.

. .

The advantage of competency categorization is its logical circler
through which, instructional content can be sequenced. To have a
-laundry list of competencies would prove nonsensical in an educa-
tional program similarly, competencies. alone dannot.provid.e ade-
quate.information for the-total instructional program. Thus, further.
specification of content is required to assure program relevancy
and .validity, a .A ,

.

, /
3fred S. Cook and Rita Richey, "Two VAE CBTE Models: A Model

for a Competency-Based Instructional System," Competency- Based
Teacher Education Series; Nd. 2. 'Wayne State Univ., Nov. 1973, p. 2.
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Defining Indicators of Success

At-the heart of a successful Career Education program is the
ability, of the teacher to specify those student outcomes that in-

. dicate achievement of competence and eventuAl goal attainment. In
the writings of Bjerstedt (1972), Kibler et al. (1970), and 'Davis
et al. '(1974), the traditional "normative-THUicators have given
wayto demonstrated or performance indicators--=commonly referred
'to as performance objectives.

Most teachers are a bit uncomfortable or undecided when they
are asked to specify objectives for the average class. Many times
they feelthey are writing bbjectiies to satisfy'the school adminis-
tration rather, than for the good of their students. When called
upon 'to writeobjectiveS for students with special needs, they find
themselves in a complete dither.as to wher to'Start and what to
write. Thua,'a systematic procedure dust used when defining n=
dicators ofapeeess for all students.

N. There,are-normally two major considerations given. -to
cif :cation of Performance objectives:, () the performance to -be de-
mbnstrated by the student,and°R) the criteria by iqhieh the studefit
'will be evaluated. The first step in identifying these indicators
shoUld be the specifiCatic4-Of pei'formances for each competency
identified in the program.7 At this'time,..criteria should not be
specified--for there is no absolute, formula that canFEdieaTother

to'-
than personal professional.opifiion, fir ident4ying criteria. .

(

Once performances have been specified, the next logidal;step
isto field test them under realistic conditions As each'Student
:completes, ,or fails to complete_ the specified performances,,,det9iled
records should be kept as to the acceptable,leVel of performance or
'criteria needed by each ,student to pass the objeptive.. 10,

Crutcher and Hofdeister suggegt the use of a constant.monitor-
ing system to*Ateep the stud6nts up-to-date on their progressionary
achievement as well.as monitoring Ole success or failure of the
instructional strategies employed. Through the utilization of a
system such as this, the teacher can ascertain the learning style
of the special needs youth and present the career concepts in such
a mannet, -

Developing Modalities of Instruction ,40.

,

.

.

uponIt is generally agreed upon by most learning theorists that ell
indiv.iduals do not learn in the same manneiimeandNtm,the same pace.

.t 0.
.

4Eabh codpetency should have at least two or three perfOrmances
listed under it,. if not, it shdula.then be restated in. terms of 'a
'performance and categorized Under another competency, or.eliminated
front the program. ,

, 4

5
Corinne Crutcher andeAlan Hofmeister,'Effective Use of Objec-

tives and Monitoring," Teaching Exceptional Chiltren; VOlUte VII,
No. 3, Spring, 1975,, 11.'n. N
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Likewise-, it should be noted that special needs students should not
be exposed to thesame type of Career Education instructional mod'al-
ity throughout an entire ionstructionalseque7.

Research conducted by,Hill (1974) indicates that students have
two types- of cognitive or learning styles: (1) a preferred -style,
and (2) an actual style. The preferred style identifies which con-
ditions and modalities the student would like to learn under, while'
the actual style is. the -conditions and modalities under which the
student best leafns. Thie.is-an ectremely valuable tool when
dealing with spacial needs-istUdents, for it is difficult to identify'
those instructional techniques appropriate for students with one or
more handicaps.

What must be realized is that the learning activities and in-
formation _diffusion techniques used in a Career Education program
should be as.:Varied and student-oriented as possible. The entire
Career Education concept lends itself to a variety of meaningful
activities that .spark student awareness and interest 'in choosing an
occupation, preparing for it, and entering into it.

wteft the glut of audio-visual materials dealing with Career
Education,aumh-Care must be given to the selection and use in
special needs classes. Through the delineation of individual
student leafning styles and appropriate performance statements, it
will be possible to develop a career education program taiibr-made
for each student in the program.

Evaluation
.

x

Program evaluation, is a dual component process by which the in-

, zed. When conducting an evaluation, he t mponents will be in-

extricably

sstem.and student outcomes hAbitAh reviewed and -analy..:

f
extricablir combired; for the instructional system will be a function

of the instructional systlia Thus, what is - occurring is a-continual
.feedback system whereby the'success,of each 'component will' influence

any modification made within the total program. -.

.. .
,

.

,, If the program is set upon a performance -based mode, it will
be-easy to evaluate the success of the program, for the students
will or will not have gained those m etencies'identified with each

program .goal. When it is found th the pro _ :1, goals are not being.

met,' there are, three options available.,'' . . :-*

.

1. A change in program goals is needed.-
2. A change.'in the instructional system ils-needed. 4,

3. The'program should'be eliminated., ,

The first two options are normally easy to accept, but the

third is always overlooked. If a program is not puccelOsful,'It is
only logical that it should be eliminated and replaced with a new
,pne--when this does occur it should not be viewed as a failure for.
there, is often more gained - through a failure than through success"

f
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Conclus icn

Career Educatibn is an exciting and challenging concept-that
has benefits for all s u ents. The special needs-student faces life
with a unique set of p o eras .or handicap6 that hinder success in ,a
regular school setting.

With the aforementioned modifications and strategieS in mind,
the conscientious educator will develop an-educational program that
will meet the needs of all students.

The challenge is to present Career Education in a meaningful,
worthwhile way that will stimulate the interest of the special needs
youth and - involve the total individual in the setting of life goals.

..- '
. .

OP

-66

3

J

- .



REPORT'FROh
CLOSER LOOK'

f.

NATIONAL INFORMATION CENTER FOR THE

HANDICAPPED .

4-,

'

We hear a lot about mainstreaming these days. More_and_more

it seems to be seen as the idea that will, like the crucial 'piece

in a puzzle, "put it all togetokier" for handicapped children, as far

as the educttional picture goer. CLOSER LOOK has been getting an
increasing number of letters from parents asking what it is and'

what it means for their own child. Will' he get more help, or less,

if he is "mainstreamed?" Some write about happy experiences they've

had, some about experiences that were not.so happy. Some are just

plain bewildered.

We,hear from others, too. A mother of a "normal" student
writes to ask if the retarded child in-the third grade will "hold

my child back.''' A teacher expreSses her fear that she won't be

able to handle the hyperactive ten-year-old-who haS been mainstream-

ed into her claVsroob. A pre-teen girl writes to say she thinks

the teacher-1-s spendrngtoo much time with the slOw'lea'rners, and

thii worries her . . she is afraid that somehow it will affect

-her own,chance to "do well"- and make it to college.

Obviously, we don't'have all the answers. We doubt that at

this point anybody does--although a great deal of time and energy.

on _the part of parents and professionals is being spent on investi-

gating ways of making the theory work and learning how to translate---
it into the positive force it promises to be.

,What's Mainstreaming All About?'

Itq all too easy to let a word slide into, our vocabulary and

simply assume that we're all talking about the same thing. So it

may be worthwhile to ask: what is mainstreaming? And what isnit .

it?

Basically, it is a thrust toward integrating.handicapped child;

ren into regular-schools and classrooms, -with mans, opportunities
nOtoonly.to join in the usual activities of a normschool day,.

_
but'also to be accepted members, of their own society of non-handi-
capped,peers, to be "counIed-in.", On the other vide, one thing it

'
is not intended to be is a wholesale elimination of specialized .,

s'eTYXAs, programs or classes designed for children with exceptioiv&

In 'simple terms', the mainstreaming philosophy maintains that

as many physically, mentally and emotionally handicapped childr.en-a.

-POssi,ble should be included in regular classes--with as much-extra
support from professional specialists as each, requires. Extra 4
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professional support cover, a wide gamut,. including intervention by
teachers who are skilled in_helping youngsters .deal with emotional
difficulties, tutoring by math and reading specialists trained to
work with learning disabled children, mobility trainingfor tlipe blinc
to give only a few examples. E-ven when disability is severe, and
the Child needs to spend .a_greater amount of time away from there-
gular classroot to get the kind of teaching and help that he require:
he can still be encouraged ro'take part in all the activities that
have always been open to other children--such as art and music,
shop and P.E.

The mainstreaming copcept accepts the need for full -time at-
tendance in special classes for the fewers-il among th'handicapped
chile population who, because oz .the severity, of their disabilities,
,need the most unique services, But they too, according to the ideal,
are spared the stigma of segregation. Though taught in special *
classes, sometimes in special school's, they are assumed to be.in
the mainstreim of school life and, wherever possible,' participate
fully in' regular activities },. ...

A growing number of/schools areipplementing this design, and
even where there is no formal declaration of adherence to mainstream-
ing, programs are-respon ng -to fresh currents of-thinking.

What Happens When the tv,al Came DoWn,, s -v

,
.

It's not hard to see the benefits when some of the rigid walls
--diVisling child Srom child are brought down. One retarded fifth

l'''

grade had never even realized there was an assembly room in his
k schoo until the day he was asked. --by a perceptive music teacher--

if he would like to play the cymbals in the school band. A music
lover, the youngster was thrilled, performed hi's part (two claps
of the cymbal, on cue from the music teacher) with dignity and, at
the-close of a ,concert for parents, deided to step forward, eyes
shining, to take a bow as a soloist!

...,

So there are innumerable stories that tell you what happens to .

kids when they're seen simply as Members of an ordinary classroom,
without any "special" label, At its best, the new approach provddes
an opportunity to strengthen that Ward-to-define quality called
"self-image" and helps to-heal some oftheerosive effects/ofkiso-
lation and rejection.

Attitudes Need to Change

'But it is important 'to point out that all the-program reforms,
new-techniques and special resources which are now being debated,
develdpedand tested must stem from a basic change in attitude.
When we talk of the upports" that have to.be provided to the handl.'

.y
_capped child in the instream, ou,r starting point' has. to be our
`genuine ednVictian thpre really is no speciai status we assign
to one child and den o another ecause of IQ or looks or whatever.

.,

.s

.
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other differences exist. Acceptance =- (convicti on that, every child
.is worthy of the ,best we can give-As the. heart of the matter. We
have to really mean it whenwe say that to be different from the
"norm" : is not jest okay--it's what beinghuman is all about.

One writer, Robert Petske, put it this way: "All of us are
limited to some degree. With this new view of human nature, no one
needs to be seen as less than human, br more than human . . . it is
up to each of us to make a life from our out uniqueness . . . It is
my strong belief that the highest human dignity . . . comes from
developing into,the bestaBob Perske I can become with the givens
I've got.11

Perceiving, appreciating and nurturing the "givens" of each
child underlie the.push toward mainstreams , and to do this *e
must look at life in new ways. A climate st be created in which
mainstreaming can flourish, and that's ough assignmedt.
means breaking down myths and stereotypes that persist about handi-
capped. It means overcoming fears and misconceptions, hos,t of
which go back to early childhoOd. It means finding out how to
teach new attitudes, even how to construct a curriculum that ex-

amines old Values ,and filsters new ones.

jet's Look At the.Pro lem
"")

No systeM is fail safe,, nor s hould we expect it to be. But,

it is important for-al of us to look closely and carefully at this

new system, tosee its possible dangers and pitfalls as well as Lts

prqmise. One of the greatest appeals it has is flexibility, its
capacity, at best, to orchestrate as many teaching alternatives

as possible. We hOpe it will grow in this direction, taking inno-

vative chances on what will work, but keeping in mind always the
-individual and varied needs of°a? only.academic needs,

but needs for friends and success, challenge and ,fun.

One educator said recently thatunlcass we are ready and will-

ing to mobilize a full _range of supportive respurces needed by each

.child, the mainstream could become another "dumping ground." Too

many children have been in that kind of mainstream already -- failing

to learn, giving up, getting social pomotions, joining -the crowd

who drop along the way. One junior high student who ha /a year out

of special ed put it this way: "It was great,to be in eTeal lass

But, the teacher didn't have any time to help me. And thel4
made fun of me all the time. I couldn't, hack it.", Without the'

kind of help that's needed for a kid to hack Lt, invisible .walls

',cart effectively isolate, and reiect'him; whether he's in the main-

stream or out of it.

Also, in the vith'usiasm for integration,- we hope there won't

be a downgrading of the place of the st 1 special, class or school

in the .spectrum of needed services'. T e pen door is what, makes

all the difference, and the respect feI-t or the children in that . '
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special classroom. The extent of the need for highly individdalized

trained hel -away from the pressures of the regular class is some-

thing that has to be ,decided child by 'child, land the resource must

continue to be made available.

Things to Remember

In sum:

At

Mainstreaming is a significant educational movement

a possible answer to the long tradition of isolating
andicapped children. The result of segregation has

to depress the potential of far too many children;
streaming has the capability to do the very op- \\,

p site, to open doors to participation and normal

growth. A IP

By itself, mainstreaming is not apanacea. It must

be backedup)not only by many kinds of special re-

sources, but by people who are dedicated to creating

an atmosphere of acceptance.-.
1

Parents Rust be sure that mainstreaming is &Tying"

their own handicapped child what he or she nekds,
that adequate resources exist to make the new 17stem

o truly responsive not just at-fad--or, at its very"

worst, an educational cop-out.

The hope is that out of all this effort will come greater op-

portunity for everyone. We hope that our non-handicapped children'

will gain a conviction not only of their Own worth, but of their

ow\n strength --'their capacity to mobilize
th'emselves to deal with

life. 14.The maintream after all, is not an easy place to be. Each

of us, to survive in it, `must find what has- been described 'as "our

own well of strength." For generations', ouf societ has deal the

handicapped the insult of pity. Now, the new philo aphyis saying:

"You, too, have a well of strength. We will,,help/yo find it-and ---*

use it." A teacher who works with handicapped teenagers r cently

called this whole process "life- streaming." It strikes Ap,thaj,

quite possibly, that's- really what we're taikiarabout.4, -4..

m:

r

\
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CHARACTERISTICS OF THE DISADVANTAGED, THAT AFFECT LEARNING
The firsp requisite for planning effective instructional strategy is an understanding o the trainee.Instructors must recognize that disadvantaged trainees lave both positive and negAivei-characteris-tics. The perceptive instructor will recognize these and, will capitalize on them in p alining and ex----.=-.ecutinghis instructional strategy. N. ..

v...
, .

Some of the m#xe prevalent characteristics and methods of working with. dise6antaged trainees, to , 46,meet their special needs,are desCribed in the following categories'It should be recognized,that atrainee manifests one, often more than one,,and sometimes all of the 'following characterislics. Itshould also be recognized that the following list is limited to some of the more prevalent deterentsto ledrning. ;

f
,..

CATS GORY

I.

54

-NEGATIVE V: POSITIVE
CHARACTERISTICS 9 NEUTRALIZER -3, CHARACTERISTICS

.

NEUTRALIZING.
METHODOLOGY

,They are appphensive whep they
enter °the training' environment
which diffsrq significantly
from their hdme background4i
\ 4*.

.

r

A. They have a capacity for 1._ Do, everything- possible to
close and lc-al.persond/' eliminate fear, and anxiety.
relationsh* s, expecially 2..Di6nlay a "I'mhere towith

--- -..,: . help yciu" attitude. Main-,..,-...e

B..A positive mutual respect,. tain a horizontal relation--
will evolve when an in- ,! EETP witn trainee.

,structor succeeds in win'- 3. Relationshipo-should be: ....-.

ning their confidence and This: Instructor....:.Trainte
.trust. , . -N. c 1-, : Not this: Instructor -I

.

C. They-.have the nate '.,-- ,
, .., 4.

,

*.-ability to .very quickly ,, , Trainee'.

detect insincerity. 4'Be sensitive to. trainee
1)rob4ems. >

4 a. Offer when it is
earned

b. 'Capture eVery.opportuni-
,

ty'to,encourage trainee.
5.,Learn trainee's name at

.
. first contact. Be consis-

tent in your ,personal re-
-

ference to each trainee.
(first namelast name':
etC.) ,V.P

.-

,.
.

6

S3 4*
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CHARACTERISTICS' OF THE DISADVANTAGED THAT AFFECT LEARNING-
40

CATEGORY
NEGATIVE 1 POSITI

NEUTRALIZINGCHARACTERISTICS NEUTRALIZER -4 CHARACTERISTICS
II METHODOLOGY

II. (They lack self- confidence
'due' to failure syndrome.

J

4

Cj

They become bored easily
and have:short -spans of
attention. -

PAGE 2

A. They are stimulated by '\ 1.
$ successful experiences. 2

B. MAlt are capable of works-
inA well and hard on a .

specific task _which has 3
purpose and utility for
them.

4

A. They, are creative, moti-
vated and iiroficient in
areas wqte -their Interes
'lie. -

-B. It requires less stimula-
tion for them to 'become
motivated than for
"normal" -stAidents

t

Give r cognition.
Prov e for success by
est

a lighing (a series iof
sho t attainable goals.
Gi e trainees, increasedre onsibility as they
demonstrate that they can
assume it.

' -

,L' Relate the utility of ex-.

.° perience to which thel
C trainee is exposed; to some

. some occupational or life
need. ,

Varyeboth -issignments and
teaching methbdologf pften
Strive 'to involve' rtaineds
in planning and executing
assignments.
Demonst,f'ate often:
a, Utilize and vary, teach-

ing aide. .

b. Make each step clear
and logical (ag-TheY
view it) .

c. Meaningful repetition.
,5;. Reinforce -each experience.

with a prao ical ,applIca-,
tion activi y.

2.

3.

4.,
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'CHARACTERISTICS OF THE DISADVANTAGED THAT AFFECT LEARNING
4

N NEGA IVE
CATEGORY __, CHARACTERISTICS ---A-- NEUT

IV. -,.They cannot understand'
'. the relationship of-

.

school to long range
goals.

/ V.

651r2 DE
iALIZER)CHARACTERISTICS

A. They do not 1.0'gard occupa-
tional training asdegradingl
or representing a low status'
Activity.

B. They are more impressed by'
need for occupational
training, thus enhancing
metivation.

C. They are more practical than
abstract- oriented.

Page 30

NEUTRALIZING
METHODOLOGY

1. Establish definite and in-
termediate goals.

2. Make sure that goals are
clearly understood end
"satisfy present.ndpedS!'

3, Utilize p'ell prepared hand-.
outs pvepared for current
lessons and 'future referral._

They have work habits that
may, impede their employment
and upward mobility.

.

I

O

at

1.

't

4k:

A.

B.

4-

Theyare very loyal to 1..

those they feel they can
trU,st

They t e great pride in
carrYi g out responsibility 2.
they,e n adequately handle.

-3.

.

.s

1

4.

5.

Help to develop 'coeptablea
job discipline
a. stress Tune ity
b. good study hab ts
Develop routine for per-
forming jobs or assignments
When feasible, have tLai6e-
es. write down instructions.
Keep written assignments.
short 'and specific.
Develop ability to follow
written instruction.

4-;

41L,

f

.

6.7.
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--..CITARACTERISTICS WTHEDISADVANTAGED-THAT AFFECT-LEARNING

CATEGORY CHARACTERISTICS _ NEUTRALIZER CHARACTERISTICS

VI. They have poor communication
skills.

4

ey are poor readers.'
.4

0

'

I

t.

4
age 4,

.METHODOLOGY

A. They are very perceptive
.

to non-verbal communica-
tions .

B. They are very articulate
in non-stan d English.

They hgve high
areas relevaht
their need

B. Relate well -to
1aators,

Provide related materials'
correlated with.Occupation-
al subject matter.i

2. Imperative! Reading maf.iri--
aIs must be graded 'to their.
readiFirlevel.

3. Activities and materials,
that improve:
a. Listening
b. Spbaking SkillS
c. Writing Skills

.4. Build technical vocabulat'y.
'5, Familiarize yoursel,f:with-

weech communication
techniques.

`6: Group diStussions to im-
prove interaction skills;

-7. Use 'tare recorders for,
feedback to trainees as to
how. tifei sound to them-
selves.

interest 'in
to fulfilling

quick success

4

1. Techniques to improve read--
ing

2. Practiie in following writ:.
ten instructions and pro-
cedures:

3. Provide relevaVt Materials
abput their occoational-
area-or" areas 4T'interest

.4. Utilize matetiald develop-
ed.for their age -level: "-
Provide-graded matkrials
written at their reading )

5,

t



CHARACTERISTICS OF)THE DISADVANTAGEDrTHAT AFFFIIT LEARNING:
..J

77-TraTTIVE
.CATEGDRY', CHARACTERISTICS ---;NEUTRALIZE1 CHA CTERISTICS

ley 'have personal habits I-

-and standards that may not-Ve'
. .

,_acceptable in business and
-industry:.

4

t4
41-

IX.

A. They. become very loyal
and productive employees
or learners wheh they,
are, shown they ate get-
ting a fair_ shake ;'

li..Cat-be'very appreciative
when A-isOevalent.
"Ma ehavior"al and emo-

al may dissi-
pat -4/heti-they realize a

, ti

.,r

sq are' shake' is preva-
lent.

.

They ,have personality defect A. Relate _w 11. .people
pe

4
that affect who.d0Monsti!ate -honest..

colaCern,4,.':

'

.

Page 5

1. Providb activities that
.identify_business standards..

2. Assist trainees to make
self-analysis that identi-
fies their training needs.

3. Role play activities that
are relevant-to business

Develop activities that
provide exposure to the
business world.
Introdlice the role of or-
ganized labor and its re-
lationsihip eothe'trainee's
occupational choice.
ProVide an acceptable adult
model. Practice, what you

1. Provide opportunities
grouplinteraction and
pression.:'

. Provide for grouppand
sonal counseling.
Maintain contact wit
service_ agencies for
fessional services.

4.

5.

- r
91
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CHARACTERISTICS OLTHE DISADVANTAGED THAT AFFECT LEARNING

CATEGORY

,

es Page 6

-NEGATUE. POSITIVE-
CHARACTERISTICS--NEUTRALIZERI-CHARACTERISTICS.

Lack of exposure to positive
aspects of life.

I

A. Relate well to alternatives 1.
when they experience abetter

---,way of life. . 2.

B._ When exposegto'more positive
experiences, will assume some
of, these characteristics.

NEUTRALIZING
METHODOLOOX

Don't be "preaRhy."

Provide proper'adult
.

,3 Arrange for positive
exposure and experi-
ences.

NOTEt\.The above is not propoSed to be' an exhaustive list of
chqratteristics. .eIt is recommended,that you respond
.becoming,sensitive to the chargeteristics that mightrepetition. in the suggested methodology. You will al
may be adapted;to. any of.the ten negative characteris

.

OxIginal source

9')
Sf

r.;

r

unknown--

o'
4

.suggestions. for neutralizing negative
to these as a poirit of departure in
inhibit learning, You will note,some
so note some of the suggested methods
ties f
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'TH THE DISADVOA.SED

,BY MICHAEL E. CARBIU

,4Ameridd'''s.attempt to ssiit her disadvantageolk t em
ployed.andu de oy04 has been a inttresting mixture er co monsense, wisd misconceptions, slogans, and emotions. It has been
marked-by e intensity an dedication f the many mttile-class
citiz.ens'whohavt become actively i44voAve in the effort: And it
has'been marred by repeatkd.failures in com unications between the
middAe class sand those they are rrying to he p.' Even the terms by
which he unemployed and under-gmployed aredescribed--disadvantagedand hard core--have created d-ip.PticUlties and .in Arne cases havebeen rejected or abandoned. The JeWel Food Store Company in Chicago
refuses .to uSg:the term hard. core in its ape ial trai,hing 'program
for marginal workers, and the Schmidt Bikin Company of Baltimor
uses -the term special hires, indicati tive worker who
does snot meet the firm's traditional cri eria.

/,.,There is 'no such thing i the disadvantaged. Invidua-ls
proOerly.be described as diiad4antaged, but their eedagj.11
ktremendousl Thus an approach that works with on .group wi
necessarily ove successful with another.' As: Gladys Mz Joh
an offici f the Mi(higari'Employment Security Cbmmisspmerited at a re nt meetin in Chicago of ate effilylioy e#t se ice
representatives: t

our ti e,.the best definition I have isyrat
disadvantaged individual is born at the wrong

time, in the wrong place, to the wrong parents,
maybke'cii\the' wrong sex, and the wrong colot.
This invol'ves-a-ve,ty..large grodp of human beings;
some are black, aYid some are not; some are child-
ren and some are aged;.Nsome are,physically handi-
capped and some are emotionally handicapped. r

It is a common misconcgptiori'that becaUsi the disadvantaged
individual often lacks formal education; motivation, or,culturalsophistication in,the generally accepted sense, he is somewhatles intelligent and that whatever lansuage he uses (especially ifhe is black) he cannot be understood., `Certainly many people clas-sified as disadVantaged do :not talk the waymost Americans do.,
This does not mean, however, that-they can't communicate. As one

' poor black Put it: "We know howto communicate. You don'titknow
,4 how to'communicate with us."

I A. DIFFERENT LANGUAGE

Disadvantaged individuali.Can communicate., .What is often mis-underA,tood'is that their Perbal'expressions are a somewhat sophi-
sticated means of excluding outsitiers, and that in practical know-
ledge they are far from inferior. Their lafiguage and form -knowledge' differ from those acceptable to the average Americanbecause the disadvantaged form a sepaiate Community Within Americansociety, a community isolated both geographiCally and psychologi,cally.

A
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Residents of this.cOmmunity (ghetto: slum, delpreised rea, etc.) ',:,'

are, for 'the most part, restricted from leaving by po6r health,
lack of money, or psychOlogical fear. t,.c 'a sevirated,from

_.%.!Inormar society" not only, by lotafion,;bUt also'by:their ,attitudes ,Old behavioral phtfernsand, if they are b ck by, their colore ".

. Their primary exposure- to the "ogtside" hrough the mass media,
.

.

The environment, upbringing, and et-onomic condition of the dig- 4.,

advantaged precipitate physical and emotional handicaps which iso-
late them from the understanding ajld acceptance of "normal" AMerican
society (and,convhrsely; American middle-Class society is often a
uzziement to them). Successful dokmunication.between the two .

groups depends on undrstading tlipe handicaps, and the `character-. '

istics a middle-class'intlividal .develops as ,a result of histen- 4

4vironment'and upbrinling.
i .

. .

I I
o

.

---t .

'
'ff

The middle-income parent usually will begin very -early to de-
velop in the child a respect for cleanliness, 'property, and achieve-!
ment. Overly aggressive Mehavior'wdllsbe Sharply curtailed: The-
chiVd's daily schedule will be More systematic and complexthan
,the'disadia-ntagediyoungster'sf equipping him for the. iithy skilled,
ind,comilex .world in which he later will have to compete..

.,
.

..

. i ' The disadvantaged child often come from af,amiilywhere priv c
is unknown; where gthe family and the surroundin residents.resor i,to violence for immediate solutions to disputes, and where disci- k
pline t rough.fhelis of fofe, ise d i co on. .

..

The hild from a Ais'Advantage-d background usually is less-verbal;
,.,'

more fey ful of strangers, less self-co fident, loss motivated to'-
t' ward scholastic achievement, lesS.Competitive in the intellectual,',

realm; less,exposed to the intellectual etimulation, less varied
In his recreational' outlets, And less knowledgeable about the world

-i,..outside his immediate neighborhood. He gerierally iS not "wordbound"
and is atte4d to practical' rathmv than atestract problems. ,

,
.

.
.

.The disadvantaged child's restrictive environment frequentlyi,
causes marked deficiencies "n listening% speech4 a lack
of understanding of social ',:tuations, and tnadequatWdevelOpqapf'
of problem solving techniq Typically, I- i,s a. phx9ical leTiner,.
that is,'6e has difficulty dersttndint-a concept unless he "does
;it" with his hands. Years S deprivation and.discriminatibn'have

' left educational and cultural handicaps, themselves` causing mental NL ,
blocks to seif-impropment. ,-He usually liven in a- Crowded, deiert-

. orated neighborhood. His Jome often is burdened with physical or ''

mental illness. ,Divorce aiddispersal of family members are preva-
lent. The family is apt to be Matfiarchil.

-
4

'. The disadvantaged chled, has been raised Within the_v4lue.struC-
tura of a white-middle-class society wUth extolls certain gaalS--
a good job, social- respectability and accepfance,.a holne in the su-
burbs--as gratifying and desirable:. Bw.t-society has made ,it alm,pst
impossible for him to achieve these, goals. As a_result, the tough- : -(
ness, the hostility, and the indifference exhibited bymany dis---=:Thc-

- 4i '
? : A 4?
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advantaged youth'and adults, frequently masks are worn'to hide their
fear and insecurity. An executive of one large industrial corpora-

.

tion which gave physical exams to 1,.000,di advantaged male job ap-
plicants reported that their most common a lment wts hypertension.

SCREENED OUT IN PAST

Di the culture of`Toverty, failure is.ex erienced early and re-
4 inforced"often. str(Ong sense of failure and suspicion.pervades

the.life of the lisadvantAged adult. He may have acquired a police
. record for the same activity that resulted'in nothing more than a,

TePrimand for a youngster from a middle-plass family. He is im-
mensely suspicious of.decisiOn making in whic he. has played no
part.

.

In his search for work; for thaf.one value American society hold!.
highest regard, he is being measured by the standards of a society

Trom-wich he has been isolated all his life. Because of his rack
of education, training, motivation, social values, or because of his'
police record, he sTsteiatically has been screened out from any joh.:
offering the possibility of upward Mobility. And now-the society
which has so consistently excluded him is, attempting to convince
him .that the opportunities he was denied 'in the ,past are wide open
.today.

Under the circumstances,- it is no surprise that these overtures
to joiii the:establishment arermet=with distrust. As James D.:
Williams,'Pkief,of public aff&irs for'the'Office:ofEconomic Op-
portunities Community Action Programs, explains:

' , There s no such thing as going into an area and
saying, 'here I am, -re dy-tb help you poor people,
and receiving immediate acceptance. The game in
the ehetto is timply'not, played that way.

WilOams'emphasizes that "the language in-which any message is
del,ivere'd is as important as the message itself. A common falluie
among thoie who. aren't quite, certain how ghetto people talk among

,

1,theiaselxet is to resort to the use' of 'the vernacular. When the ver-
nacular,i's used acpurately, this, techni4Uehas some limited value,
but. these inStances are outnumbered bynelitive examples that re--

k suit in'tfurther,alie-nation of ,the target: The moit'effective mes-
, sage -is one: stated in-clearr simple English: 'Keep it,honest,-keep

itsimplei.and keep'it addressed to thetarget- group.",,,...,,i
,

1. .
.,

---1,\
- ..,

.

1 .i.

1 The .communicatio#,barikpr is not insurmountable if 'the person,
gttlemPting to communicate appreciates'the realities of the situa-
ffolCand the, capabilities -of the people with whom he is dealing,

. :.k '

. "So' many 'Middle-class peciple came into the ghetto thinking that
because this-man lives in a depressedArea, or be4ause he-lacks ,a..
forma education; he is automatically, inferior;" says Prank'Petti,

.

rogriti-deteloperfor a large eastern,manpoyiertraining firm,.
' eIl, these'peopll'never got an edkcition, in-school. But: -they got ,

an.educitiol:on'the street the like'"? of.which no white;. .middle-class
man or woman: is ever g6ing-to get. To survive the ghetto, you have

,

S , _` .
,

,
f

_ _
%
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to be extremely clever.and alert. -These people are siert in their
own way, and they can spot, you a mile-off, they can talk rings. ,

around you, thAy-can con you without your. ever suspecting that you.2.1,
are being taken.. It takes a smart man to do this.!!

4
A

j.TESTS NOT ALWAYS VALID

Most present personnel,qUalifications'tests (with a base in'
sOddle-class 'varpes) cannot detect this intelligence. Clara Sell
Kt Jones, a training and procedures supervisor for the South Caro-
lina State Employment Service, tells of a young man, identified
previously as hard-core unemployed., who 'wanted a job requiring manu-
al dexterity of below-average degree. When he failed the company's

. aptitudelestLMowaradvised that another line of work would be
-.more to his abilities. The young pan then said he 'could--
strip'an automobile in ten minutes. On this .basis, he was'given
the job, and proved to, be tr,satisfActory worker.

It
k

is lack-of-intelligence or, learning ability that in-
hibits't e job performance of disadvantaged individual. Employers
-participating in the Job Opportunities in the Business Sector

0 (JOBS) Program are finding with increased frequency that their
special-hire trainees generally.dre quick. to pick up a skill, once
theirinotivation and confidence in- the job 'and _themselves have been
,developed.,

,

Donald Dyion, a coach-countelor for a Baltimoreprogram to
train marginal employees, points out that "guys withjail.records

. can sit down and tell you SO'to 60.Ways, grass (marijuana)
into the. cut (jail) , something the company's persOnnei director
could never figure out: That's-just because their frames of re-
ference are worlds apart--and this is the biggest ptoblem intheir
communications. These guys, from the ghetto are as inherently_smart
as anyone -else, They might not know the right' verb to use. But,

can get their message across. They don't want to be talked
dogn to, they want to be-treated with dignity and respect. And
they want to know' that you're being-honest -with them. With their

. .experience, they can sense insincerity the'minute they meet you,and
then itall becomes a ame."

While this practical knowledge'is tempered with fear and:a
suspicion of the outsider's motives'and approach, most experts agree
_that, the most effective meatus of communication is person-to-person ="
tontact. It is a delicate proposition, but when executed simply

'and honestly there'is no substitute for this approach.

"The man is standing there, wonder'i'ng what-, our angle is,"
DysOF sayt, "if he can't find one, ,if you're not being completely

,honest with him, he's going to invent one. - These ,people are on =the
,defensive rtom the ,word go, and they will use an 'entirely differeV
14nguage to'exciude the-outsider until he has won *heir confidence.
He has to prove,himself to them. If he can't,the entirething ex-
plodes.
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.
The-outsider's' usual inclination, howevero'is to maintian

.lis position. "We talk, but do not try to communicate,'" Cecil A.'
Reed, commissioner of 'the Iowa Employment,Security commissiori
explains'. "We hear but we do not listen. We tend to see the in-

.' ,diyidual.in this 4ther,group.as we expected to see him and to hear
'.1the things we expected to hear. ,At the..same time, we subconsciously

feel he is totally:different froWds because he does not want toL
plive like we do,. He is a failure in odveyes because he is on

,.../ walfare-and we have dade'it;wha has eight children and we are Smart,

enough to limit our fadfly site; he has quit his jab'without a- , 4
nother and we would never dothat."

I. . . C . .
.

And, of course, the individual that yeutside" ., is trying
-, reach is going through exactly the same process..

0
. ;

Another essential principle in the cdmmunication process-is to
. .

work with rather than for the person: "You have to make it crystala
clear that your effort is one of togetherness," says Gladys Johnson,
"not an .attempt to substitute your way o life for his. In. deal-
ing with any disadvantaged grdup, ix is Wliat you ab with them, not
what you do for them." )

The average disadvantaged individual.rately.reads a,newspaper
or adver4sement.', As oht state employ'perit service 'speCialist can-
didly admits7: ,'Generally speakifig, the disadvantaged Can't read,
'and those ,that can need a better reason than we've given. them so
fat to read the stuff we put out:" The disadvanXaged do watch ,

teltvision, and they often listen to the radio. The Most frequently
used and most highly trusted'ford of communiCatiun,,Aowever, is word
of mouth--direct, personal, verbal contact. 'CommunicaiiOn within
a deprived area is rapid. iThe'word of one trusted man .can turn
off (or on) an entire community. in an amazingly 'Short period of
time (witness the dittwitances caused by'iumors)'.,

I

.
,

I
LITTLE 'CONTACT WITH, GHETTO

,

)

I "Traditionally, local state*Wmployment-service offices -h ave.
had little contact with t.he.ghetto-residenX," says Madison Jones,
progtam coordinator for a.Washiniten-based trainihg-frrm.- "For
one thing, the eMployment office *normally' has been anywhere. but in
..the ghetto. Bu more importantly, ghetto residents in the past
have exper.ience4 failures at trying to obtain job through. these
offices. Once-the word got 'around-, the rest of the community shun=' .

ned them. Unfortunately, those offices just couldn',t, within the
,

bufeauciatio frampwori4 deliver whit thevhad promised'. And in
the eyes of the ghettZ resident, that _failure killed the operation:

A dramatic example of this., 'seen in -the results of a survey(
.

of the job seeking patternsof 45006-disadvantaged young-men from
North Philadelphia. The study, tevealed that in seeking work, only
.5' had first- contacted an employment office -- private or public.
Of these 15, only fdui had registeed with the state employment
,service. .,

..

0
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It is commonly assumed that a recruiter coming into a deprived, -
neighboThoodlmvst be a member of the ethnic group which lives there.

If the,target popu4\:ion,is Negro, for instance, the,recruiter
must be Neg ro: It i ass-umedthat lay using target group residents
the barriers againstithe.outsiders will be dropped immediately.-
This assumption is not necessarily valid.

It does not take a Negro to recruit among Nelroe.s; the poor

are not the'only grbup,wholk'an help the poor. Whites can recruit
among Negroes, if they possess the empathy and the honesty required
by,the task. Re'cruit'ing specialists with, wide experience agree,
that many.Negroes will pay closer.attention to afwhite eMiiiiyee of

a company than they will to a black resident who has been hired as.
a front. They know, the whiti represents the company's operation,
ancan quickly answer the questions they want answered

,

.

For this reason,, one employment specialist Tecommen s the, use

Of teams - -a member off- .the,, target group and'a white representative
from the company. The former will "open the door," and the latter
will answer the questions.'

The most important consideration'is that the recruiter approach
the pecpLe he is ,trying to reach in an environment where they feel ..--
comfortable and are at an advantage, and that what' Is iirdmised is

_

promptly delivered.. As- one state employment service official ex-
plains: "It "seems that the employment service for one, has to.

move but of the-manpoWer office and into the community. Once we ,

have convinced the disadvantaged that we are treating them asecfuals.;.

then we csan get them to come to us."' .

A numbe-r7;?',state ,employment services arse doing, that. Minnesota
. .

with a disadvantaged population including both Negroes, and American
Indians, uses neighborhood workers, jobmbbi'les,'and volunteer re-

1

sidents. Neighborhood workers contact people in their homes,-on ./

the street, in pool-halls, bars, churches, and at social gatherings. /
/

'Out-stations haye been laCated in housing projects. Indian.repre- .

sentatives work- on the-state's 10 Indian Reservations. Jobiobites--
hou'ie trailers'equipPe4 as offices--moir periodically-,from place 0

__to place.
.

%
. .

Other states afe making similar efforts, .especially since the
federal-state emplioyment: security sysiem adopted the human resonr-

. ces development concept. This concept stressesthe person -,to-
person "outreach" approach`. Idaho, for eIgmple, uses Indians liv-
ing on and off reservations to channel potential.hires to Convenien-- *----

tly located Meld offices of the Idaho Office of Employment. The
Indiana State EmploYment Service reports that ono of every 14'dip-

\advantaged individuals who filed new applications in:its offices ,

\during 1968 had been reached by a staff member on an outreach ) '-

assignment. Many states are,using the jobmobile approach which
Minnesdta is finding highly successful.

4
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FIRST TWO WEEKS CRUCIL:

Once the disadvantaged individual has been reached and re.1..
cruited, the communications peoblem shifts from one of breaking
through to one of maintaining and building acceptance, confidence,
And protivatian. The first two weeks after recruiting, and the
first two weeks on a job, are the' most critical. The highest drOR-

. out or quit_rate occurs during these two periods. The individual
hasbroken out, buenow finds himself in atotally foreign eri-
vironment. The psychological pressures he 'experiences are strong.
He often_ assumes a more heavily' defensive posture' than when ini- -

tially approached, because he is away from his.Own.base of opera=
tion. Unusual problems begin to surface, matters which' many jobs
Supervisors never considered to be problems. Often the trainee
hesitates to relate' his doubts, fears; or l)ck of unCierstanding,
to a superior vut of fear that he will be. subject to ridicU10-and, d

anger. A

4
The_honesty, sincerity, and understanding that were required

in the..initial approach now become increasingly important. If
the trainee drq,p's out, it is rarely because he does not want the
work. ,More often than not, an action has been.misinterpreted, an
impatient word- has'undermined his confidence, or a problem that
might seem trivial to others haS,..sleyeloped that caw, in ",a few
Minutes, destroy,what,it tool weeks to build.

ir.

A Baltimore manufacturing firm recruited ;3 disadvantaged ken
for its, training program Seventeen stayed through training and
*moved into jobs. The six who dropped out along the way.did. so,
their counselor reported, because of family problems, health
reasqns, difficulties in arranging transportation; or personality
confAtats-with sUperyisory personnelnot because-they did not
want to work.

"You will always Lose.some from.a program' for the reasons we
have come to expect when working with the disadvantaged," says
'Frank Petti, "but in my experience, they never drop out because'
.they do not want to work. Some' simply cannot make the transition.
You must remember that we are attempting toN bring them to the
point where they can, function an economi4 society that is for-
eign to their way of thinki/Pg. This requires .a basic attitude
change on their part and' that is a difficult achievement fO'r any=
one.

"These people a're alien from their environment,and asked to
function for eight hews 'a day in an alien one,. Th,,ir habits are
-being corrected, their behavioral patterns cha ged.. This:puts
tre,pendouS yressure,'on them,.and"calls for inc eased sensitivity
on-our part.

. "Special tonsideration, however, does not.i4ply a lack ,of
normal discipline,' Discipline is one thing they understand and re-
late to. 'The moou give in, the more your re ationship is
going to They regpect discipline, i it!t fair.- A

I
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strict:workattitudestrict.disciplt60, with understanding and
positive point of view--rs something they respondto. But, it
musi,be discipline with empath5r."

The solution to the communicaio9 problem that ekists. between
America's eStablshment and the disadvantaged lies within the es'
tablishment itself. It is not a matterOf substituting a superior

.language for an inferior'one. Rather, it issa, matter of rexog-.
nizing tb.e attitudes and behavioral patterns of the individuals for
what ther'are, accepting them as the basic operating prethie, and
working accordingly,

.

I

,
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V.

PAIR IN'SCHOOL IS raving An indifferent teachek*

My unhappy' experience was when9/ was =- well- -well' just last .

year. I worked on a 'project for about two weeks 'cause by
parents din't think I vlas-dOing,enough extraprojects for
schoo)... So, they wanted me to do.one:''So I did'it.,
when- "I brought it to. school (these' were the last few days) my
`'teacher told me that--well--she ,difirt"really tell me--but she
didn't pay very much attention to my project. I made a-map.,

4
And it.just.sat'in the back o :the room for a few days, and I"
finally .brought it. home. -I never got a grade 'on it, off' any- ,

thing'.

PAIN IN spion IS learning to feel embarrassed*

While in the second'grade a question was asked and I raised'
my hand with much anticipation because I knew the answer and I,

% :was the only one,who had any idea of the correct answer.

I-wa'S tro.ng and the teacher proceeded to tell me how dumb
I was-to'think that I could do bdtter than her.more,well,versed
Students. This tirade went on for about ten minutes-while she ,,
told me to "go to t e h@ad,of.the class and talk about why I had

1(
made, such a nstup.d" answer. At the,end/Of this she told foe my
zipper was dbwn wh ch gave-ale:much more embarrassment. . .I

.0

PAIN IN SCHOOL IS traveling a lone* road with a hurt that
; takes many years to heal*- spi .

-"I am sure you will be better off in the service. The
service' can teach you a trade. Aaybe yogi can finish, high school
while in the service."

.

. ,Seventeen years ole and my world had just completely coalapsed ,,

around, me. I had just been,told by my counselor that I would' be .-f-. -

better off in the service than in schobl.
. .

.

1 V f.
V V

He was ,polite, very sympathetic but he was.still,saying ,. ,

"Sorry, boy, you- are too' dumb for schooll" -Even today'I would,
'like to tell him to stick his advice in ha ear: My work inl% ..
schOol'had not been good, but I felt much of that was due to the,
fact that I did more playing thank studying;

t _
.

,

. When I left school that day I Wondered what I would t.41.,. my. .

parents. Ilhat could I tell myself? How dould'I fight-a *awing,- .

cancerous.emotion of worthlessness? I wondered how I couldface
,my buddies. I remember having an overwhelming"urge to run, to
hide, to get away.' But, where does a seventeen-year-old boy .

hide? :The only hiding place I could find was the service. That
, s

. 85102



. .

A

4
_. .

day, I enliste,d in the'aavy before I.went hope. There .was only
one paper to be signed before I left for the- Seivice, that was
a parental'permission paper for men 'under eighteen years of..-,.

..age--they signed; 4,

; . . .

The hurt I leltnthat day almost twelve ears ago has actually''
.helPed metoday._ WhenbI am-working with. a .boy who is called
stupid, cant' read, maybe hp feels ike*he isn:t wotth much. 'I
can go a little further than jUst sympathizing with him, I can
feel what .,he feels....

,

. .
-i

4 SOme-'r fer to such feelinge'as sensitivity. Call it what you -

will; but. I can simply.tell my students to "move over, brother,
you have Company. I',ve been down this road before once by *self.-

JI's a 14nely'road, let. me travel with you."

1

It

*From. Schultz, A. , Huechert, C., and taiirpf, S. Pain &
Joy in School. Champaign, Ill.: r Research Press, 197777 r
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Do-'s and Don'ts

for the Teacher of the
cupationally Related(Studebf.

in the 'Study Of

Communication Skills
,

;)

. -0, ...../ ..

\-

o 1. . .
.1 i ...

7,

s

4

e 4

( '

/Don't tell the students anythrng that thw can dis'cover for4themseivbs.
.

.
, II. '

DO let them find out for themselves and tell vu and the class what they
think and know.-.

.
'

\--
-

Don't talk when you can li-sten.,

Do glistudents piepty of time to bring out what they hive to say.
-,..

Don't correct'every error in, 4dech or writing. . .4f A
( ,

.. It.

di& remember that these stu'derisleilli be inisecondary schop.l for sjsx
years and that there will.be time for'correctloii later.

.

Don't assume that student s who are inarticulate or underachieving are
'net able to think in a mature way about things that concern them.

.
-

.

Do UnderStand that outside _of school-these students have been solving
problems and communicating with their fellows. * '

.. _
.

. '* d .

do make them feel that what is taken '0 in school Is worth hinkin§' and
talkingabout. .

.

. Do become apariberin the production of the course brmodifying your
) lesson plans accprdirig to_the-needs of your students, and by adding4

new and contemporary materials as you dISCoyer,them.
.

..
, ...

Do enjoy the students; the material, and their nteraction.under your
guidance. . _

ktp

).
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:

Thoseof,us'Ogaged in the teaching of the English language and
communicative skills are most certainl? zwpre of the need for a pro-
6ram designed to'facrfltate sequential developmentof the special

. needs, disadJ'antaged.andllandicapped sfUdent. The Limited success
:14 and '44.4ichleVement of this type student in the traditional,-English'-

. Classroom may all too frequently be traced to a very low-ieve4- of
interest in subject matter and formality of.presentation., The'special

. .needs student, who finds himself competing with aClass comptised of.a
high pqrcentage.of college oriented students, w14 have'a great ten-

,.' dency to "tune out" 'the material as irrOevapt to him.

.

Solution to this problem seems obvious: takesmall grodps of
Wiese students who are occupationally oriented, (clas's enrollment of
no more than fifteen students recommended). and innovate methods,

Materials; 'and technlques'specificaliy.chosen because they are relevant
to the-interests, abilities and needs of These students. rndividualized
instruction is the essence of the program,,thus, strict'limitation of
class enrollMent Is of utmost importance to successful implementation.

rS
. The transposition of,tne teacher from a formal English classroom

to the type of instructfonaL situation necessary atflirt level is not
an'easy one, but the teacher-is the key, fioure and empathy flexibilTty,
adaptability, patience, and tolerance are the "tooLs" of 'the trade. The
program introduced herein is inteded only as core around which the
teacher may. construct a course of study designed to meet. the needs 8f
each'gfudent individually. Any attempt to adhere rigidly to thiscore
may serve to nUllkfy the main'objective by limiting flexibility. The
feacher must analyze each student, and strive tohold his interest by
being and remaining relevantt. Unlrtunately,,a system of grading is

) usually required., In thisi'regard, the teacher should keep in mind that
there is no grealbr Motivation thah success. No matter the level of
achievement at which the student is working, success must be maximized.
and tai lure minimized:

Gt

.
1

4StatisticsAlVul0 that-these types of students, when concerned
with communication,'will communicate.drally ninety to. ninety-five Ogr-
cent of the time. kecogillzing, this fact, the teacher.may wish to
emphasize oral partialpatyon., ,

.

. , ..
.

Finally; the' teacher may question the frequent use-of repetition
In the over curriculum. -Itis our opinion tohatonly through the
use of i-epetiflon and reinforcement does learning"take place with the'

'speciil needs student.-, .
, .

.

Source Unknown
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. Taken from:
MSS? BULLETIN ; Septemhef, 1967

The ,Irrational Curriculum

. Robert 47.'Young

. is there a Point of.rno return on investment' in the college prepar-
atory curriculUma point beyond whfch Ow election -of additional aca-
demic courses-is of little preparatory value to thestudet5

.- .

AL 4

J;larY , thought so. She. graduated fptia,large three-year
AligH schOol in 1963- and enteyed sollegelOthe £all'of the same year.
She elected 18 semester courses in business:education,.4uring the tenth,
eleventh, andtweiftlpgrad4. This was twice the number of
academic.courses in her high school program. After one year.of college
her grade-point average in the academie pqrtion of 31 houtsf English;
biology, sociology, geosraphy, speed1'1,-and typing was 3.25, or B plus.

.
S did ntt think:so.' She.(!raduated in 1463 from the Same

high school and entered the same collet same time Vas l:ary R .

Fay elected one high school typing course and confined the retainder'of
her progragnto'traditional college prtnaration. Her firsear college
grade-point axerage in the academic portion of 27 hours .of Fnglishi c.

biology, science,, psychology,, health, and nursing courses was 2.3'6, or
C plus. '

r
.

Both'girls were the same age (218 months) .athigh school gradua-
tion and both'from how- income neighborhoods; they had identical'intel-

, ligence scores of 114! Mary's:academic high school grade -point average
was' 3:09, Kay's was-3.26. Both girls were of the sark race. ' -

`t-

44 4 ' ' .

Jane B and Sue M were as closely paired as .Mary and.
\ , Kay':- In high school Jane elected three citrses'in boOkkeeping: four. in.,

typing, one in shorthand; two in sales, "afiTtwo'in office practice. Sue
. elected one typing course and confined the remainder of her high school

program to traditional college preparatory courses-. Jane'S academic
grade-nbOt average after^ode year of college.was 2.00 and Sue's was
1.84 It

.
'

.
. . . . t -

,
-

Joe and Tom were metalled equally well, including identical high.
.. school academic grads-point averages of 3.04. Incollegi Joe elected
32 hours of English, math; science:, and,:enginceriug courtes: Tom
elected.30'hours in En'glish, math science, and archAtectural drawing
courses. Joe achieved a collegeacadedic grade point average of 2.9., while
Toles average was 2.18. Both .boys atereiTedthe.University of Michigan.

.

Joe's college preparation included sev. e-i&luatrial arts courses,and
---..

. .

Tom's'indluded two. -. t.
-,

:,...0 ;.
40 .

-

s .

-Robert W.. Young is superintendent of West Morris Regional
Disefftt, chester,.New Jerspy, and was formerly principal
High School,, Dearborn, Michigan.
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ho academics As College Preparation ,

4
.

1 .
.

.

These are. accounts of three of 130 wars cif 'students reported" in the ,-
% writer's'doctoral dissertation at the Universitk, of '.11.Chi'ganin ?aril 1966.1-

This research clearly demonstrated th'at high. school students can elect frecIY
from bu9iness. and industrial curriculur-,,1 'without jeoperdi71-their college
achievement:-

. . ,

. . ,

'The study further demonstrated that students who elected freely in these
areas and who attended the Univefsi, of Achi an achieved si^nifi Intl.?
grade7point averages than did their matches. Further, the differences in i her
college averaewi were even more significant if the students came from high.=
-income neighborhoods.

. . ,

111

Not only does there sesm to be a point of no,raturn on investment" in
the college preraratory ..curriculum, but frilure to rPcognize'the value of
certain so- called nonacadcmic'nroeranT may dcpriv-2' many students of anuichipl
experiences importantsto their success in'college.

. 4

t.
A CaUsc of Social-Conflict?

ft

.,The research indicates-thht there is little excuse for education to
continue to worship exclusively at the altar ofacadpmic excellence. Such

4 an attitude on the partief:educators may very well ire a contributinefactqc
in the social- conflict disturbing AmcrtcP.. Society may long pay for feelings
of inadequacy engendered in those youth who often have little choiceother
'than to believe that the school is not really intenested inthen.

,

The admissions procoSs of instiutionS of hig!-.*.educltion-MustshaTe
.

responsibility for this negative aspect of public school education. In a
1963 study sponsored by UNESCO, Frank Betakes state. . . .

4.,

r-- .\ . .

Only recently...have,.the problems bf operating the admissions pro- .

,
, cess become so magnified by enrollme.nt pressures that they threaten

-,
to conceal the fact that the very structure of the'process--iyeimetch-

. ods and practices--can be more damaging inits effeata'on.educational.
,development than-are the obvious admissions difficulties which attract
'so much public attention,2 t - '

v
,-

.
.

,
.

BowlesRelieyes that institutions of higher educatidn should waive or
alter their entrance requirements to allow"secondarv_schodlato develop mean-,
ingful programs for,indpidual students: Fe comments as.followst, .

/

Unless the student-can b confident that he isa valued memter.of
-

111obert 1.1. Young, The 2elationship of and Industrial Courscs in
High School with Academic Achievement tn the rd.rs 'Year-of-.College, Doctor's.

-' thuds, Ann Arbor, Mich., University of !'ichigen, April, 14:166..

.

2
Frank P.owles, Access To Higher Eduestion, Vol. I of The International-

.

Study cif University Admissions (6 Thone lirege,Aelgium: UNESCO, 1963)
pp.

90
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r
'A the educational community, accepEed on ehe basis o f his indiVidual

. . 'abilities and achievemets,
(
the elaborate st-iture of education'fails

" in its-purpose and is exposed to the abuses that can be inflictdd on '

it by all thoSe who use educatgonal institutions for their own pur-
. Ppes.3

0
. .

bldhBowles observed the mania surrouddino the traditional sujc attar con-
, nected with college preparation, and'he suspected that stronger'"dos " of this

subject matter lead the aspirant no closer to those charecterkstica identified
with college succeds. He realized that students caught up in such a dilemma

I were being deprived of many broadening elements-i'd the secobdary program of =

studies, and consequently deprived of lsnects of their individuality. The
research cited tends to verify.this.

,As'more and 3kre students aspire tocpllege, the basic purposes of public
educatioff become bescured.ih-the competition. Art; music, homemaking, indus-
trial and business.courses'come-to be considered unimport;iht. At best thi
are indulged in only if time Permits, and only as 'fillers" here and -there to/
relieve a ,stringent academia program Students Wkfo otherwise might have ..-

concentrated-in these subject areas feel the stigma,attached to any, preparation
.not consider6d academic.

'Very few students have the couracto rursue their genuine interests if
these aiffar from traditional college preparatory, interacts. The writer
searched, more thhn 9,000 individual recerds fay flviolarge high schools before
he:could find 130 collegg-bound students Who had elected five or more business
and industrial. courses Ad who eould 'be2matched with counterparts'who had
not deviated from the usual preparatory curriculum.

't

Tragically those students incapable of strong

m,acedenic
pursuits feel

themselves outcasts. They can be Observed in' the ore,often than not run-down
. or inadequate vocational facilities of our schoolls Irvine to-be outwardly
-carefree in 'birder to .hide inner frustrAtion.and discouragement. Added-t61
'their burden is the prospect of compulsory Military staining, which' not only
, spurs them to additional academicstudies beyond their - capabilities and to

1 more failure, but which also stimulate =s cileirmbre academically talented
peers to elect more academic sebjects and,thus widen the A:0 between them
further.

, . '.

It is an ironic paradox that the *'ore capable students; whom thedis-
coura!!e ones emulate and who gain ntrance 'to the more exclusive universities
andolleges, profit signific y in c011egdfrom high school business and
industrtal experiences:

4
ea

k The Lost Inteigration e -., _,A .
2 ...y'f

1

i *
,_,

, At the high school level the'dichotomy betWeen the,"high" and-the . .

"servile" gets its fittt social, definition, setting the;"etage for-prejudielal
- attitudes"by both'grups. Instead of a continuum of,indiyiAtalityi-there'-

' are two distint "crowds'.".-t4e college- set and the othefe. '
c

i
o

3Ibid. p. 59.

,-!
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F' There have hefirattemrts:toPretolve-this dichotomy during periods of
enlightenment in waieh educators: recotnizing td distinction between informs-
tiop.,..and understanding; tried to integrate the 'liberal with the,vocatidnal,-the .

. .

atajaimic,with the,praceicalv * 0,
4

. '' . .

-JohPlipWey's historic construct about the nature:Of understanding, as set
4,.

forth in his Problems ot,lien, clearly-implies the advantage to be found in
,..

., .actipn-tentered'sehool fapilities:

. e s
. ,

. %

Understanding has to.pa in tends of how things work and Show to do ;

thipg0.....,Understanding,,hY its 'very,nature, is isolateettOm action or
connected with( it only here and there by accident. ,-,

. .
. ,

. =.,
r .

., , \.:/ t':'

This principle has been largely forgotten.iti the aftaMath ol,Sputnik and'
,

.

, under the drive for admissston to college. --
,,

I

. .' .
.- ,,,

ewey s aistinction between Understanding and informati on isesimilar
to the distinction between Many, ecademic-classiooms and most industrial and

s
' business laboratories. Admittedly., understanding canrbe achieved 14 academic-,
classrooms by dedicated tea ;g and contrived or vicarious experiendes, but
1:ndultrial and business coursis.are act-ioncentered to begin with and.often,
Utilize.natural, as compared. to contrived, ex . ,periences

,..
. 44

, , . . . .I Unfortunatay, fey educators Irve'rqcognized a distinction.betwep contrived
activity and natural activity. It is ironic that'natutaI activities.considered

,.

.

beneath the dipity of the ,collige-boUhd.can hasten understanding one'sfellow-
man. Here ier-the lost intev.ation: , ,

/1, .

, . A'

- . ' . i

. The FUMane lieei . I , 4

......1.

. e

There is liptid evidence that educators Ilive ilver recoi;nizelLthe urgency
of a humane dimension ift'vocationalisv,... Dewey-believedthat,te schools -.

fositr a dichotoMY of man, that le "man of. lettets is given,nq true insight
into the technical forces shaning his society and that themseryiie, the .

people making uri the-technidal fOrces; have' no true insight.into the social-- ,-

pondequences,pf their actions. It was on thiS.point that I'ewey's folloVers ,

were never clear. They'set about to provide the technicians .wi.t!insiflht
Which would lead to social cfid political reponsihilVy, but they:a wed lit-
tle inclination to providl the -men of letters' with incight,into the work-
ing world' in the sense intribe2d by.7,'ewey. Noting again from his Problems
of Men, Dewey desired ' e ;

...to break down.in C-R. field . education that-separation-of the
'. "utilitarian" and the 7libeial' which restricts Alike the former

e Aild the latter. 'Ma h,Iliet that "yocatiOnk" education 'cannot be
humane.ts an illustration that ruld he.humorous4were it not so
disastrous in effect. . -

Very few-understood tl,e meaning of this. That is why today appreciation 7
of the technical forces in society, as Dewey referred to the working world, is
'relegated"to informttion crinsed by social studies lecturers and is rarely .

,supplemented through prafcticn1 experience and action: By failing to give all,
studbnts some exposure td all of the basic areas- in the comprehensive program,

,ths schools are fostering two .outlooks on life, two groups which have preju-

9210 9 ,
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diCial-At tuedaiowardeach ether. Tnis situation is, all thejlOrq ridicu-
lous'becaU e industrial and business.cour*ses are good college preparation..

1

Ou lit-Iris of Succerlaful '17,ollege Studerts
S

The traits and characteristics essocioted with succassfu/-college stu-
dents and wh ch show the highest correlation with college achievem

Orimropinio brientattion,judpment; clAts-roemparticipation, me
interest,-vis al preceptivcness,seriousness of puruod, relevant

-.independent t ought, clear vocational choice, personal adjustment,
'and independence iri selection of gO*1S.

1

These qualities -are also a predcription foi good living. Sem
are more likely to develop in industrialand businessprograms tha
itignal'acatemic settings. !,balanced program would seems desirable
which each student would gain from theoretical and liberal exercise
as gain in practical khcryledge .throUpll natural experiences. This a
to be ample reason to elevate th., digilit7 of busineWand industria
Culums and to encourage all studentato participate in-them.

,-

nt are,.

haftical

hinking,

creativity,

?reparation for Life .

S

In summary, then, it is'myAudgment that ihe schools foster so
conflict, that 'the integration of subject matter qs.well'as of peop
r§quires.practical exrerience, and.that Ivocationalise can offer a'
dimension to edudation: Several things ere clear, however,mae veri
by research'

of them
in trad-
one in
as well

one seems
eurri-

i

ial

humane
ied.,

-)40- AI 4tudents may subttitute larg: numbers of business and indu trial
courses for'traditionalcollege prep,rniory courses without je pardizing
college achievement. 1

. r

For students atterdin5 mere exclusive
high-ippome-neigliborhoods, industriS
school may improvc'their prospects of

colleges, and especially those from
and business experiences in high
academic achievement in college.

'iome of the' qualities asocioted ,Tath successful college students ake
more readily obtainable from high school "vocational;:tcan f.rom trad-

. . itienal college preparztory,c4rriplums.
, t.. - -.Vit.:

UnOte to cope with 'well- intended but misinformed patent.grOuPs and
institutions of. higtereeucacion, many educators rationalize that college
preparation is goo'd preparation for life,zwhen the truth is that a balanced-
liberal-practical preparation for life,is also the best collate preparation.

J
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THE BLANKET by Floyd Dell

Petey hadn't really believed that Dad would be doing it--
. sending Granddad away. "Away" Was what they were calling it.

Not until4P n*6w could he,believe it of Dad.

But here was the blanketthat.Dad had that day bought for
him, and in the morning he'd.be goLng.awayA And this was the
last evening they'd be having together. Daa was off seeing that.-
girl he Was to Tarry. He'd not,be back tillate; they could
sit up and talk.

,

It was a fine September, night.' They washed up the suppet
- dishes and then -took their chairs out onto ;"the porch. "I'll
get my fiddle," said the Old man,-"and play ,you some of'the*old
tunes." But instead of the fiddle he brought out :.the blanket,
It.waa a big, double blanket; red, with black stripes.

"Now, isn't that a fihe'blanket!" said,; the old man, smoothing
it over his knees. "And isn't your fgiher a kind man to be giving
the old felldw a blanket like -that "to go away with ?"

,,"Oh, yes, it's a, fine blank4;" said,Pe'py, and got up and
went into the house. He wadn'.,tthe kind to cry, and besides,
he was too old for that. He's just -come in to fetph Granddad's
fiddle.

.

'It was the last night th 'd be havingtogethe'r. I There,
wasn't. any need to sayr "Play all the old tunes," Granddad timed
up for a minute, and then sai , "This is one you'll Dike remem-
ber.

.'"

He'd never be hearing Gra ddad,play like its again. 'It was
just as.well Dad was moving,,ilto that new house, away from hers.
He'd AcIp.want to sit here on the old porch Of a fine.evening with
`Grand' gone. -. ,

' Z. 4 0 0 '
. Y

The tune changed. "Here;s something gayer." Petey sat'and
stared out over the gully. The tune stopped suddenly. granddad
"said: "It's a poor tune, except,to be dancing to" And then:
It's a fine girl your father's going to marry.' He'll be feeling,
youngagain, with a pretty wife like .that. And what would an old
fellowblike me be doing around their house,-getting in-the. way?
An old nuisance, what with my talk of aches aid pains: And then
there'll be babies doming, and I don't want to be en re to hear
.them crying at all hours. It's best that.I take myself off; like; -

..: I'M doing." ,
. .

$

They didn't hear the two people coming down the gully path.
Dad had one arm around the girl with the hard, bright face like .

.,

z



a doll's. But they.heard her.when she laughed, right close by
the porch. The tune stopped on a wrong note. Dad didn't say
anything, but the girl bale forward and spoke to Granddad prettily:
I wont be. here when you leave in the-morning so I came over to

say good-by."

ci:
,

.

"It'S'415ind of you," said Granddad, with his eyes cast'down. .

Then, seeing the bla et at his feet, he stopped to pick it up:
"And will you lookAat is," he said in embarrassment, "the fine
blanket." She felt of t wool and repeated in surprise, "A .

..fine blanket - -I'll' say it i " She turned to Dad-and said to
him coldly, "That blanket real 'cost something."

v

He cleared his throat and defended himself, "I wanted him to
have the best." The girl stood there, still intent, on the blanket.
"Ws double, too," she said.

. - - ), .

"Yes," said .Granddad, "It's doubl4.47-a-fine blanket for an _old .

fellow to be going away with.,' The boy suddenly went into the
house. H4 was looking for something. He 'bouldshear that girl
scolding Dad, and Dad becoming angry in .his slow way. And now
,she was siaddelly going away in a huff. As Petey came out, she
:turned and called4back, "All. the same, he-doesn't need a..double
blanket:" And she ran off up the gully .path. 4

L

Dad -was looking after.her as if he weren't sure what he ought
tozdo.

) ;.

.

, .

"Oh, she!s right,'" said the boy coldly. "Here, Dad"--and he
held-out a pair. of scissors. "Cu,, the blanket in two."

..
Both of ;.them stared at the bdy, startled. ,"Cut it in two,.

I
.
tell you, Dad:" 'he cried out., "And keep thes'other half."

J.

"That's not a 'bad idea," said Granddad gently. "I don't need
so inuch'bf a blanket." "Yes," said the boy harshly, "a.single
blanicet's enough for an old man when he's sent away. We'll save
the other half, gad; 'it will come in handy later."

"Now wh at do you mean by that ?" asked Dad.

"I mean," said the boy slowly,."that I'll give it to you,
Dad--when You'reold and I'm 'sending you away.

There was a silence. Then. Dad went oVer to Granddad and stood
before him, not -speakine _ But Granddad understood, for he put out
:a hand and laid it on'Dad's shoulder. And he heard Granddad
whisper, "It's all right, son--I know you -didn't mean it..." And
then Petey'cried.

.r:

But it didn't matter--becausethey were all three crying
together'. 4
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ABOUT SCHOOL

X

This peom was handed to a high school English teacher the day before the writer'
. .

committed suicide. Original source Unknown.

He always wanted to explain tkings,
but no one cared.,
So he drew.

Sometimes he would' just craw
and it wasn't anything.
He wanted to carve it in stone
or write if in the sky

Aial
and the things inside him that needed saying.

,And it was after that that he drew thepictUre.
It was a beautiful picture.
He kept it under his pillow
and would let no one see it.
And he would look at it every night
and think about it. .

And it was all of him and he loved it..

When he started school he brought it with him.
Not to show anyone, but just to have it with him
like a fridnd. /

It was funny about school:
He'sat in a square brown desk
like all the other square brown desks
and' he thought it would be red.
And his room was a square brown room
like all the other rooms. ,
Ar it was tight and close.' And stiff.'

He hated to hold the pencil and chalk,
with his E stiff and his feet flat on the floor,
stiff,

with the teacher watching and watching,

The teact1er came and spoke to him.
She told him to wear a tie like air the other boys,.
He said he didn't like them
and she said it didn't matter. ,

Afterthatihe drew. And he drew all yellow
and it was the way h felt about morning.
And it was beautiful

The tea her Came and smiled tt him.
t'llhats %this?" she said.

"Why don't you draw something
like Ken's drawing? , 7ft4r-s

Isn't it beautifu ?"

9f13
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After that h s mother Nought him a tie
--and_he A1 Way 'drew airplanes and rockets

ike everyone- else.

ndhe threw the old picture away.
And then he lay out Alone lookingatrlhe sky;
it was big and blue, and all of everything,
bdt he wasn't anyrore.
He was square and brown inside
and is hands-were stiff.
And he eras like everyone alse,
All the things inside him thatneeded saying
didn't need it anymore.

It had stoppedpushing. It was crushed.

Stiff. 0.
Like everyt!iing else.

1

tk*
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INTRODUCTION 'TO SPECIAL VOCATIONAL NEEDS STUDENTS..

11. Characteristicsthat point up persons with special economic
needs

1. Economicdlly illiterate
a

Heads of families lack adequate, employable skills

3. .Opportuni.tiesdo hot exist for employment.of. more
adequate skills

4. Unable to cope with inechanaation N..
f

_..,

5. Environment'd es not prpmote 'skill development.

6. Few, if any, jo choties .

7i First to lose job

8. Dependentsyugon seasonal work .

1 -

9. -Irregular employment ..

0

10. Reluctance to accept responsibilities
.

associated with
advancement' .

.e
11. Limited interest ih steady empl4Vment

f/ '''12. Reluttance of employer to -h,e14'e
co

m.

C.

13. 'Work experiences. are more expendable -

Y
)

. 0

14. l'Ace a labor market of reservation
.,.:

e .
.. '

15,. Face discriMination. k

.

16. Inadequate income

17. Limited Resources
v

° 18. 'No bargaining power-

19. Insecurity -,4
. 1

20. Poor health ,)

21. Dependence upon public assistance



IT. Charactdristics'that point up persons with special social

needs

1.. Isolation from the mainstream of life

2., Tendency to be forced to remain on periphery of the

community

Accepted as being separate and apart

4., Constant fear or repercussion

-5. 'Taught valueg, but denied iegitiRlate means of achieving

6. Lack of exposure to minimum, standards of enlightenment .

and culture
.

.

Taught' that people are,different,'therefore they should
sct.acCordingy

-.'
4 '

, 8. Da0endande upon services offered by social ageticies

Absence of a voice in poliefmaking

10. Acceptpde of status quo

11. Failure to exerftse the rights of citizen

12. Remembers only,r.evils of.ttle'pa;t1 ,

13.. A belief that -the individual has. no wortti

14. Plagued by a negative' self-image

kfeeling that no one cares

16; Suspicious an hostile toward ma -made.laws

l7. LaCk of successItl adult, "model '

18. Lack,of pariicipation in youth organization'

19. Change residence often

III. Characteristics that point up persons with special physical
needs 1-%

1. Poor" general health

2. Poor health practices

C

)
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4

3 Patients are often treated according to, their ability to
pay -

4. 'Definition's of health terms afe-different

5. Treatment of illness is not prscribecl'through medical
channels

4N
6: Poor sight

.

7. .Poor hearing
.

8. Dental troubles

9. Undernourished
1.

. .:. .. .

sleep
-;., .. ,

10. Lack of-proper sl
'' 1.

.

;

..

11. Loss gf sight - hearing v
./

i

12. Loss of limbs ,

.,... . i

. ' \
IV. Characteristics that point up persons with'speciai atademic

/
fiii-ds s,

,,0...
_ 4 '

1. Products of environments which` are net. conducive to
learning .'' .

: .t.

4%,

O yam.

2. Poor educational background.

3.. Learn at a.differqnt rate frok the ma ocity of indivi4,uals

4. Level of_ I.Q. is,below 90

5. Discontintied school fo a good reason 4
6. Experiences are. narrow

7y. Limited travel'experience

o 4

8 ,CGntinued involvement With people like themselvdt
AL'

9. Diskriminated againsvaa ethnic groups

10. Lack exposure to minimum standards of enliOte nt and
culture

11. Lack of finance %t>.
A

12, Must have and pee immediate progress being made

100
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13. Plagued-by a negative self-image

14. Lowlevel readipg ability.

15. Limited formal vocabulary

16. Poor,speech and diction,

17. A negative individual attitude
4

18. Slow in Intellectual performance
. .

C- .

feW successful .schoofexperiendes
,

ao.. :Poor at(ndancd.records

21. Low intelligence scores

22. Learns .slowly

23. Lick parental interest or

"
O

guidance

l(

'I

4

-
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-INTRODUCTION
e

4

. The purpose of this brochure. is to assist educators to
,

develop an approach to the recruitment of stuclents,.particu-
1 V.

iarly Minorities , disadvantaged and. hancficapped, into the , .
'field of vocational educat4.on. If recruitment is ,to succeed,

, .
there must be an organized approath 'ta the- selection of these

students. Throughout the next few- pages of this ,brochure,
, $

various recruitment stra,tftgies and methodologies'wilI,be ex-.
plored° It is anticipated that this brochure will give you Si

. .
.

clearer picture of your .opporturrities/ and' responsibilities for

recruitment of, all interested students into",the field of voca-
,

4 _tionel education.

1. Who is recruiter?

Eve one has an image of who or what a recruiter is., Thig..

image may take 'a variety of forms; but one image that often,

tomes to mind is the .military recruiter.

To use the military recruiter asan.example, one mi,
think that these men or women are recruiters byiliirtuered -the

,

fact that they are.in some branch of the armedi forces. This
_._

is true, but there are other factors that ente r in that iiiake,,

. them qualified for the poiitions they occupy: These factori,

are: interest, enthusiasm, training, and concern for 'their

profession.

. 10312 0



So

Recruiters of vocational students should'have similar

concerns and desires for the promotion of their' fielC.1.,

To be .at their maximum effectiveness,, recruiters need

to-be selected and trained. This does not mean a "one" time

tiapiing session--but an active- pursui=t. Efforts need to be

tade continually to find new 'ways of initiating and contacting

-potential students. Students alrdy'enrolled in-a vocational
.

program need to be involved in the-recruitment-efforts. They

provide a "role" model for other students.to.identify with.

The training of recruiters must be organizdd 'and not done-.
-

in a haphazard manner. There needs to be an initial induction ,

. * %
/
programthat

.

introduces the recruiter to techniques and itrate-
- e

gies to use en working with potential students. The training
P ee

"school" might be done from disciplineS whose- job isi.wrking

with,people in the holpinkprofession:
..,

. ---i , .

* , , ..
Probably the most impf5rtantfacto'r in the sucoess or

-

failure of the pecruitifig program is the quality of people

chosen to do the job as recruitment deals, with people.. So ,

select recruiters with care,

,

II. What should a recruiter know?
. .

The following list contains so key suggestions-tor the-

successful promotion of a-recruiting effort.
o.

1. Knowledge of how to communicate. with various types
of'people. This includes becoming familiar with
'the attitude and concepts brale disadvantaged,
handicapped,nd minority students:.
- _,

t ---2. ItAdowledge of the community-where you are r crult--
14. Need.to_khoW about 'the concerns and.needs; ,,,,

community structure, and leaders who can work'effec-
tive/Y withyou in the recruiting process.. i ..-

104121
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..
, 3. A thorough understanding of course offerings

and prOgrams and how these educational oppor-
tunitiesean help an individual develop addi-
tional skills.

,

- 4. A. knowledge of
0

ehe
V

job market so that this .

5. inie tYpescof problems that'prospective stu-
dents face 'in regard tofurtheringtheir educa-

-

poten-
tial student.
information can be communicated to the poten-

tion.;.

.L.-.1

.s._.

, 1 .

-

, c -6. Available resources (educational and financial)
to help solve problems that a studeht might :, l'

encounter.

III. What should a recruiter do4 .-
This section deals with the techniques a recruiter shoulc1,,

t

employ for maximum return on efforts expended.

1. Find'peoPie for recruiting--people who can bpnefit
from continuing their education. These individuals
might include "dropouts," potential dropouts, and
students who do not plan, to continue their educa-
tion. ' *

2. Show interest in' them and explain how 'vocational
education might be able to help them to.,prepare
themselves'for the kind of life they- want.

3. Expose each person, to" the vocational education
materials.

4. Fill out' contact cards which' list such things as
name, address, phonb, age, sex, current employment,
major -interests, etc.

5. Have a real commitment to continue to work with the
.student as he/she begins his/her advanced work so as
to assure him/her of-a successful experience4.

.46uccess is a key fattor when dstudent once enters
a'prOgram.

'IV. Where sholilha recruiter go?.

This section llsts some possible recruitment sites that
c

should be utilizeO'by the recruiter,

11422
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1, Schoolsere recruitment must begin when a
person first enters high school, not in his,
senior year. This apprach' will help,him to
begin-planning early in his high school days
the curriculum needed to continue his/her
education.

2. Bpmes'of,prosp ctive StudentsRecruiters must
fealize that t y are notyorking only with the
student, but wtt e total family §etting., To
many patents, advanced training oran education
is not a necessity. In many cases, parents
have had iery little advanced or specialized
education and view a high school education as
sufficie; for'their child's needs. Parents peed
to'beeomraspart of the total recruitment team
so that the child can receive encouragement and
motivation from his/her family to continue learn-
ing. Here the recruit r w ld explain the advan-
tages of advanced frai and education, and
provide educational counseling.

3. Unemployment offices- -Here possible cdntacts with
people who are interested in furthering develop-
ment of job skills may be made.

4. Places where contacts have \peen recommended by
community raymen.

11. What should a recruiter have?'

The following' listed Ltems should 'serve as the core for

a recruitment resource packet that would be available to

possible recruits.
I

1. Materials-about the institution. This material
would be introductory, describing the nature of
the institution.

2. JAaterials'aftut the college departments. Slides
might be an effective media to use with potential
recruitees as they could have a visual picture of
the tnstitution.

I ,
a 0

,Materials' about vocational education. Recruitees
need to see that vocational education can prepare'
an individual for.many vocations - -semi- professional
as well as professional.

.1
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Informatiop on beck-up services at the institu-
tion such as counseling, financial assigtance,

etc. .

5. Brochures to leave with student.

What should a brochure haves

An effective recruiting brochuz should meet the following

criteria:

-1: The overall-appea rance andformat.should attract
mediate attention and interest. A caption,
picture, or-deSign might be used that would focus
on the main theme.

2. The brdchure should be limited in length and
directly to, the point. It should convince the
'reader of the importance and necessity of further
education to develop additional skills.

3. When possible; use actual pictures to illustiate
the point. ,This helpi the readers to identify'',
with people in the field.

4. Relate ideas on vocational education to the world
of work. f

5. The body 4t the brochure should be'easy to read
and.withinthe abilities of the audience being

,
recruited.

4

6. The cost of printing the brochure should be taken
into .consideration.

7. One,part.of the ,brochure might include a "form"
where the tudent can write for more additional

I information. .

VII. How should a recruiteefollow-up?

F011ow-up communication and contact with potential recrutees

. is necessary. Below are listed someeideas that might be developed.

and used:

Newsletters

2. Career days on campus

1071 2 4
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r .>.

3: Sponsored project contests,
.

..

.
:

-
.

.
1

-
.

,, '.

4. Communication by hone

Institutions have bee recruiting for many years but have,ti

failed to recruit' disadvantagediand minority students, Hoe-
.. -

fully this brochUre will provide same guidelines to assist

el.

.you in your recruitment efforts.

-

VI

0

a

f
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Informational materials were secured from the following

.coMpanies and.organizations. Their inclusion was meant to

broaden the exposure,of workshop participants.
e

The National Multiple Sclerosis Society, -257 Park Avenue South, r'

NeW York-, New York 1001O.

;'People at Work-50 Profiles of Men and Womenvath MS"

The President's Committee on Employment of the Handicapped,
t Washington, DC,4.20210

'"The Heart Patient at Work"

"Help Open the Doors"

'Removing Barriers from the Pathways of the Handicapped"

"So You're Going to Hire the Mentally Retarded"

"Work and Epilepsy"

"Yes, You Can Get A Job"

Youth Committee President' s Committee on Employment Of
the Handicapped

"An Invitation to those 'Youths who Aren't Afraid to
Get Involved,"

W. T. Grant Company, '1515 Broadway, Times Square, yk York,
New 'York 10036

. N

"85% Rated Good o Excellent"

1,
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EDUCATION.AJID THE INDIVIDUAL

Slide Show Script

Note to Facilitator: This'slide -tape show begins with 30 seconds of metronome

at 72-beats per minute. This means there are 36 beats to
Slots 1, 2 & 3: be divided among the initial 'black slide, tlie-title slide,

Black slide, and the government grant credit slide. You may want to use

title.plide & up about 6 beats on the blgck slide, leliving 12 beats for

credit slide ::.., the-title slide, and 18 beats for .the credit slid.

, ,.)
.-

.

...
...

Slot 4: .,NEARLY TWO)iUNIRED YEARS AGO, MANKIND'S GREATEST EXPERIMENT-
4 IN GOVERNMENT WAS BEGUN HEREIN AMERICA: A ,GOVERNMENT BASED

FLAG. \......UPON A CONCEPT SO, UNIQUE THAT TO THIS DAY'THIME IS STILL NO

OTHER GOVERNMENT EXACTLY LIKE IT. ,..

if!

GOVERNMENT FOR
THE PEOPLE

ti

TAWUNIQUE CONCEPT IS SO SIMPLE IT CAN BE STATED IN FOUR\
WORDS, YET SO SUBTLE THAT OTHER NATIONS SEEKING TO COPY
THE SUCCESS OF OUR EXPERIMENT CONSISTENTLY FAIL TO UNDERSTAND
THE IMPORTANCE OF: THESE FOUR WORDS . . . "GOVERNMENT FOR THE

PEOPLE."

Slot 6: THE, FUNCTION OF'tUR GOVERNMENT IS TO SERVE ITS FIEOPLE.

DRAINIING OF PEOPLE ALL OF ITS PEOPLE. "4ALL OF THE TIME.

plot 7: IT WOULD SEEM TO BE AN OBVIOUS CONCEPT, AND YET TO,THIS
:DAY THE UNITED STATES IS ONE'OF A SMALL MINORITY OF,

DRAWING OF COUNTRIES WHERE THIS CONCEPT IS:PRACTICED. A MAJORITY OP

PEOPLE FROM THE PEOPLE. IN THE.` WORLD STILL LIVE IN COUNTRIES WHERE IT

OTHER COUNTRIES IS THE FUNCTION OF THE PEOPLE TO SERVE THE STATE.
.-,

a

Slot .8:

PERSON ON
A MAP

HERE IN. AMERICA, IT IS STILL THE FUNCTION OF THE STATE TO

SERVE THE PEOPLE. EACH INDIVIDUAL PERSON. THIS-CONCERN

'FOR THE IMPORTANCE OF THE INDIVIDUAL IS ONE OF THE REASONS
OUR EXPERIMENT IN GOVERNMENT HAS CONTINUED TO BE A SUCCESS.

.Slot 9: CONC;RN FOR THE INDIVIDUAL IS DEMONSTRATED IN MANY.WAYS,
BUT NONE IS MORE IMPORTANT THAN ENSURING'THIC ALL INDIVIDUAU;

MAXIMUM POTENTIAL BE GIVEN AN OPPORTUNITY TO REACH THEIR MAXIMUM POTENTIAL.

4Slot 10:

PERSON IN
`CAP AND GOWN

. Slot 11:

OPEN DOOR

IN THE UNITED STATES, 2DUCATIONIS THE SINGLE MOST
IMPORTANT FUNCTION OF GOVERNMENT,%PROVIDING THIS
OPPORTUNITY OF ENRICHMENT TO INDIVIDUALS.

IFIWEARE TO MAINTAIN OUR-UNIQUE SYSTEM OF ,GOVERNMENT,
WE MUST BE CAREFUL TO KEEP THE DOORS OF EDUCATION OPEN TO
ALL OF OUR PEOPLE. ALL OF US, NO MATTER WHAT OUR BACK-
GROUND,'OUR PHYSICAL OR MENTAL, ABILITIES, OUR RACE OR

RELIGION. ALL OF. THE PEOPLE. ALL OF US. L



Slide Show Script
Page 2 :

Slot 12:'*

'INDIVIDUAL
GROWTH' - -

Slot 13:00,

LONAR CLIENT
,..0
WORKING;WITH,
V-BELT

4

Slot 14:

LOMAR CLIENT
WITH PEPSI CASE

Slot 15:

HANDS HAMMERING-

Slot 16i'

TEACHER
EXPECTATION

Slot 17:

DRAWING OF
STUDENT -'

SiOt 18:

LIM BULB

Slot 19:

Slot 20:
THREAD .SLICER

A

*.

,
.&1

EACH OF UG. MUST BE 'GIVEN AN OPPORTUNITY -TO REACH QUR

MAXIMUM POTENTIAL( AS -WE ENSURE EACH INDIVIDUALS
_mAxm.:7!. POTENTIAL GROWTH, WE' ALSO ENSURE THE CONTINUED
POSITIVE GROWTH AND DEVELOPMENT OF OUR SOCIETY:

WE JUST STOP CLASSIFYING HANDICAPPED ANIr'DISADVANTAGED
--BY WHAT THEY LACK, .AND INSTEAD SEE THEM AS INDIUDUALS,
.NOTING WHAT THEY'ARE CAPABLEOF

FOR THOSE eus NOT USED TO DEALING WITH HANDICAPPED
ORS DISADVANTAGED, OUR BIGGEST PROBLEM LIES CPITH HOW WE
PERCEIVE THEM. .HOW WE SEE THEM. WHAT WE EXPECT FROM THEM.

WE MUST GET RID'OF OUR PAST PRECONCEIVED STEREOTYPES:
WE MUST SEE THEM AS INDIVIDUALS. WE MUST CONCENTRATE
ON THEIR CAPABILITIES, NOT THEIR LACK OF'CAPABILITIES.

IN THE PAST'DECADE, SEVERAL STUDIES HAVE PROVEN THE
IMPORTANCE OF TEACHER EXPECTATION, IN OTHER WORDS, IT
HAS BEEN FAIRLY WELL ESTABLISHED THAT0STUDENTS Dp AHOUT.
AS WELL AS THEIR. TEACHERS EXPECT THEM TO.

. - . . #

THEREFORE, WE AS EDUCATORS MUST BE VERY CAREFUL WITH OUR
EXPECTATIONS. WE MUST6IRY TO SEEHEACH OF OUR STUDENTS
AS INDIVIDUALS. WE MUST TRY TO CONCENTRATE ON THEIR
POSITIVE ABILITIES.

LET'S EXAMINE SOLE COMMON CONCEPTIONS AND SEELIF,WE CAN
SHED swg NEW IGH ON4THEM. FIRST, SWPEOPLE FEEL
THAT AS OUR.TECHNOLOGY'ADVANCESI"THERE WILL BB. EWER AND
FEWER JOBS FOR HANDICAPPED 4INDIVIDUA1,S TO' FILL,

1 Slot 21:

LOMAR CLIENT WITH
RADIAL SAW

1

/k14

THIS. IS SIMPLY NOTITRUE. YIRST OF ALL, likNDICAPPED
PEOPLE CAN HANDLE MUCH MORE DIFFICULT' JOBS THAN PEOPLE
IN THE PAST BELIEVED POSSIBLE:-

.THIS WCLUDES HANDLINQI8OTH COMPLICATED AS WELL AS
DANGEROUS MACHINES. .4

AV

11,

(THIS SLIDEIS ACCOMPANIED.IBY 10 SECONDS OF-.5ILENCE.)

y
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. slide Show Script

Page 3

Slot 22:

CAFETERIA WORKER

Sldtt-23:,

SUCCESSFUL"(
PROGRAMS

--Slot 24:

;CRIMINAL BEHAVIOR
p

/
SIbt 25:

,-LOMAR CLIENT

DOINeNEEDLEWORK

'SECOND, AS'WECET MORE LEISURE TIME, THERE IS AN
INCREASING DE7= FOR SERVICE JOBS, MANY OF WHICH-CAN
BE FILLED BY HANDICAPPED.

RIGHT NOW, THE PRIMARY OALLENGE IS TO CREATS.SUCCESSFUL ,

,PROGRAMckIfOR HANDICAPPED STUDENTS. IT IS MORE A LACK OF
TRAINING THAN A LACK OF JOBS THAT IS KEEPING HANDICAPPED
INDIYI,DUALS OUT OF -THE,JOB MARKET.

ANOTHER MISCONCEPTION ABOUT HANDICAPPED, ESPECIALLY
THOSE WITH YENTAT.::IMPAIMENTS,.IS,TP.AT THEY ARE CRIMINAL,
OR AT LEAST MORE SUSCEPTIBLE TO CRIMINAL BEHAVIOR.

:AGAIN, THIS IS SIMPLY NOT TRUE.. THEIR LIVES ARE MUCH
THE SAME AS OTHERS. THEY HAVE -THE SAME NEEDS, DESIRES
ANTINTERESTS.

,

lk

. Slot THEY KNOW.hUSTRATIONS-AND FAILURE', BUTTHEY ALSO KNOW
LOMAR CLIENT FULFILLMENT AND SUCCESS. A HANDICAPPED PERSON CAII .

WITH FISH -A11.7:' LIVE JUST AS HAPPY A LIFE AS A NORMAL PtRSON.

Slot 27:

TEACHER

Slot 28:*

STUDENTS

tSlot 29:

SUCCESS =
LEARNING -- ABILITY. COMPARED, TO HOW MUCH HE IS CAPABLE OF LEARNING.

TO LEARN

\-/

ALTHOUGH' THERE ARE LITERALLY HUNDREDS OF MISCONCEPTIONS
ABOUT HANDICAPPED, DISADVANTAGED, AND MINORITY STUDENTS THAT
WE SHOULD RE- EXAMINE, WE'LL LOOK AT JUST ONE LAST MISCONCEf-

,., TION. THAT IS THAT THERE LITTLE INTELLECTUAL STIMULATION
__79114E GAINED FROM WORKIN H HANDIOXPPED LEARNERS.a
,TAAT_THERE IS LITTLE OR NO FEELING OFSUCCESS IN
DEALItG WITH SUCH STUDENTS.

-t'° ..,:.

THI§'ISAOT TRUE., SUCCESS CANNOT BE MEASURED BY HOW
MUCH A STUDENT...KNOWS, BUT RATHA HOW MUCH. HE HAS LEARNED .

Slot 30:

TEACHER'.

'Slot

CATEGORIES OF
,DISADVANTAGED

" `1:HEN DEALING WITH STUDENTS WHO HAVE LEARWING DISApILITXES

OR OTHER HANDICAPS AFFECTING THEIR ABILITY TO LEARN, WE
MUST LEARN TQ RECOGNIZE THEIR CAPABILITIES AND SET
REALISTIC GOALS AT WHICH THEY CAN SUCCEED.

NOW ,,ET'S LOOK AT SOME COMMON CATEGORIES USUALLY, USED IN

WORKING WITH HANDICAPPED AND DISADVANTAGED STUDENTS.
DISADVANTAGED :STUDENTS ARE USUALLY DIVIDED INTO,THREE
GROUPS: THE EeltomiALLy DISADVANTAGED; THOSE WHQ, ARE
DISADVANTAGED DDE1,T5 SOCIOECONOMIC FACTORS; AND Tn.
ACADEMICALLY DISADVANTAGED.
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Slot
-CATEGORIES OF
ACADEMICALLY
DISADVANTAGED

Slot 33: ,

NINECLASSES OF
HANDICAPPED

Slot 34:

VOCATIONAL
AMENDMENTS
OF 1968

Slot 35:

ACADEMICALLY DISADVANTAGED STUDENTS CAN FURTHER BE IDENTIFIED
AS THOSE RAVING A LANGUAGE DEFICIENCY; THOSE HAVING.A READING
OR WRITING DEFICIENCY; THOSE HAVING A COMPUTATIONAL DEFICIENCY;
OR THOSE HAVING GENERAL EDUCATIONAL DEFICIENCIES.

.,HANDICAPPED STUDENTSICAN USUALLY BE IDENTIFIED AS BEING IN
ONE OF NINE CLASSE THOSE WHO HAVE A LEARNING DISABILITY;
THOSE WHO ARE MENTALLY IMPAIRED; THOSE WHO HAVE.SERIOUS
EMOTIONAL DISTURBANCE; THOSE WHO ARE ORTHOPEDICALLY HANDI-,
CAPPED OR CRIPPLED; THOSE WHO ARE VISUALLY HANDICAPPED;
THOSE WHO HAVE A HEARING IMPAIRMENT, A SPEECH IMPAIRMENT,
OR ANY OTHER HEALTH' IMPAIRMENT; AND FINALLY THOSE WHO ARE
GENERALLY CLASSIFIED AS BEING MULTIHANDICAPPED...

TO BE CLASSIFIED AS HANDICAPPED, AN INDIVIDUAL SHOULD FUL-
FILL ONE,OF THE FOLLOWING CONDITIONS: HE OR SHE SHOULD

, .MEET THE CRITERIA FOR CLASSIFICATION AS HANDICAPPED AS
ESTABLISHED. BY THE STATE DEPARTMENT OF EDUCATION FOR THE
CATEGORIES INCLUDED IN THE DEFINITION 'IN THE VOCATIONAL-
EDUCATIONAL AMENDMENTS OF 1968; BE DIAGNOSED AND CLASSIFIED
BY A QUALIFIED PROFESSIONAL PERSON; OR BE UNABLE, BECAUSE

,___OF_THEIRHADDICAPPEDOONDITIeL
PROGRAMS DESIGNED FOR PERSONS WITHOUT SUCH HANDITS.

DRAWING OF PERSON
EXCLUDED FROM
GROUP "

SPECIAL
VOCATIONAL NEEDS.

.

Slot 37:

5 PURPOSES OF
SVN PROGRAM'

TO 'BE CLASSIFIED AS DISADVANTAGED, AN INDIVIDUAL SHOULD
FULFILL ONE OF THE FOLLOWING; CONDITIONS: BE EXCLUDED FP,(-)M

A REGULAR VOCATIONAL PROGRAM BECAUSE OF THE EFECTS OF A
DISADVANTAGED; OR SHOW EVIDENCE OF BEING UNABLE TO SUCCEED,
IN AREGULAR VOCATIONAL PROGRAM BECAUSE OF THE EFFECTS OF
A DISADVANTAGE.

STUDENTS HAVING BEEN CLASSIFIED AS DISADVANTAGED SHOULD BE
INCLUDED'IN A SPECIAL VOCATI6TAKNEEDS PROGRAM. SUCH A.

PROGRAM ENCOURAGE:SUM AMUM DEVELOPMENT OF EACH INDIVIDUAL /
BY DEVELOPING POSITIVE ATTITUDES AND CONCEPTS IN EACH INDIVIDUAL

IN PARTICULAR, SPECIAL VOCATIONAL NEEDS'PROGRAMS SHOULD:.
DEVELOP A REALIZATION'OF THE Iv.PORTANCE 'OF EDUCATION AND
TRAINING; DEVELOP A POSITIVE CONCEPT OF THEIR OWN VALUE;
PREPARE EACH INDIVIDUAL WITH SALEABLE SKILLS; DEVELOP THE
SELF - CONFIDENCE` NECESSARY TO TAKE ADV.ANTAGeOF EMPLOYMENT
OPRDRTUNITIES;:A5 WELL'AS DEVELOP A PC4ITIVE ATTITUDE TOWARD
THE WORLD OF WORK IN GENERAL.,

Slot 38:, TO BE CONSIDERED SUCCESSFUL, SPECIAL VOCATIONAL NEEDS PROGRUC
MUST DEMONSTRATE THAT* THEY PREPARE STUDENTS WITH NECESSARY

3.CHARACTERISTICS SKILLS FOR EMPLOYMENT, .AS WELL AS .DEVELOP NECESSARY ATTITUDES

OF SUCCESSFUL SVN TOWARD EDUCATION, TRAINING, AND EMPLOYMENT.:, THEY MUST ALSQ

. PROGRAM BE OF REAL HELP TO THE PEOPLE,ZNROLLED IN SUCH PROGRAMS IN
MAKING REALISTIC AND'USEFUL OCCUPATIONAL CHOICES.
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Slot 39:

DRAWING OF PERSON
STANDING OUT IN A
CROWD OF PEOPLE

Slot 40:

PERSON IN
WHEELCHAIR

Slot 41:

SPECIAL VOCATIONAL NEEDS PROGRAMS ARE NOT DISCIPLINE
ORIENTED AND ARE NOT CONTAINED IN ANY SPECIFIC AREA.
SPECIAL VOCATIONAL NEEDS IS A CONCEPT, A METHOD THAT SHOULD
AFFECT ALL VOCATIONAL EDUCATION. ThE CONCEPT IS A SIMPLE

ONE: WE MUST LOOK AT EACH STUDENT AS AN INDIVIDUAL WITH
INDIVIDUAL NEEDS. BECAUSE STUDENTS HAVE SPECIAL NEEDS, WE
MUST NOT EXCLUDE THEM, BUT HELP THEM REACH THEIR MAXIMUM

DEVELC

THE HISTORY OF EXCLUDING PEOPLE WHO ARE "DIFFERENT" FROM
THE MAINSTREAM OF SOCIETY IS AS OLD AS THE HISTORY OF MAN.
SOMETIMES PEOPLE HAVE BEEN EXCLUDED BECAUSVOF RACE1, SOME-
TIMES RELIGION, ALMOST ALWAYS IF THEY 'ARE EANDICApREID.
THE REASON FOR THEIR EXCLUSION IS UNIMPORTANT WHAT IS
IMPORTANT IS THAT IT CANNOT HAPPEN HERE IN AMERICA IF WE
ARE TO CONTINUE OUR SUCCESSFUL EXPERIMENT IN GOVERNMENT.

4

THIS EXCLUSION
.

FROM SOCIETY ALMOST ALWAYS BEGINS WITH
EXCLUSION FROM EDUCATIONAL OPPORTUNITIES. HANDICAPPED

WHEELCHAIR ON PEOPLE ESPECIALLY HAVE TRAVELED A VERY LONG AND DIFFICULT

ROAD TO SCHOOL ' ROAD, MOSTLY ALONE, TO CONVINCE THE REST OF US THAT THEY
ARE WORTH EDUCATING--WORTH BEING GIVEN. AN OPPORTUNITY TO

DEVELOP THEIR MAXIMUM POTENTIAL. .

Slot '42:

CLOSED DOOR

Slot 43:

200 MORE 'YEARS

Slot

SLIDE SAME
AS COPY,
NO SOUND

VERY OFTEN AT THE END OF SUCH A METAPHORICAL JOURNEY,
HANDICAPPED AND DISADVANTAGED PEOPLE HAVE FOUND THE
EDUCATIONAL COMUNITY HAS CLOSED THE DOOR IN THEIR FACE.

IF WE ARE TO BE TRUE TO OUR PROMISE - -IF WE TRULY WANT OUR
GRAND EXPERIMENT TO CONTINUE ANOTHER TWO HUNDRED YEARS--.
WE AS EDUCATORS MUST MAKE SURE OUR MINDS AS WELL AS OUR
DOORS ARE OPEN TO EVERYONE.

Note to Facilitator:f Following Slot #L3, there are 23 additional slides which

should be changed approximately every 10 geeonds in order
to end with the music behind the slides', which takes 220

seconds. The song is "Long and Winding Road."

FURTHER INFORMATION 04 SPECIAL VOCATIONAL NEEDS PROGRAMS

MAY BE OBTAINED FROM:

GARY MEERS, DIRECTOR
SPECIAL VOCATIONAL( NEEDS TEACHER.EDUCATION
VOCATIONAL-TECHNI4L EDUCATION
UNIVERSITY OF NEBRASKA- LINCOLN

105 BANCROFT HALL
LINCOLN, NEBRASKA 68588
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SPECIAL VOCATIONAL NEEDS WORKSHOP SCHEDULE

t 4

Friday:

Registration

Praject,Overview

Slide-tape--Education and the
Individual

'Workshop Goals

Attitude Scale

Coffee and Roll's

10:00 Five Square Game

Gaining an Understanding of People
Through Sight

Annie Williams' Simulation

11:00 Film: "Peege" and Discussion

12:00 Lunch

1:00 Poverty in Nebraska--Slide-tape

2:15 Coffee and Rolls

2:30 Exploring Human Differences

7:00 Dinner

Cuural Awareness Discussion

1211 4 0
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Saturday:

9r06 , Coffee and Rolls .

'Handicap Simulation

Hearing and Sight Impaiimedts
, .

Community Resource Utilization

11:00 t WOrkshop Summary

Attitude Scale

Workshop Evaluation

1:00 unch and Adjournment

1,

r .
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